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FOREWORD AND PREFACE

1. Issuing Authority. This Instructional Guide (IG) A-CR-CCP-705/PF-001 was developed under the
authority of the Director Cadets and Junior Canadian Rangers, and issued on the authority of the Chief of
Defence Staff.

2. Development. Development of this IG was in accordance with the performance oriented concept of
training outlined in the A-P9-050 Series, Canadian Forces Individual Training and Education System, with
modifications to meet the needs of the Cadet Organization.

3. Purpose of the IG. The IG to be used by Royal Canadian Army Cadet Corps in conjunction with other
resources to conduct Master Cadet training. The IG provides instructors with the base means from which to
deliver training. Individual IGs are to be reviewed in conjunction with the Lesson Specifications (LSs) found in
Chapter 4 of A-CR-CCP-705/PG-001, Royal Canadian Army Cadet Master Cadet Qualification Standard and
Plan, before instructing, so that each instructor can adequately plan for and prepare each lesson. Instructors
may be required to develop instructional materials to support training in addition to any that may be provided,
eg, posters, videos, handouts, models, etc, supplemental to training control and support documents. Suggested
instructional activities are included in most IGs to maximize learning and fun. Instructors are also encouraged to
modify and / or enhance the activities, as long as they continue to contribute to enabling objective achievement.

4. Use of the IG. Throughout these IGs, a series of information boxes are used to highlight information;
they include:

Note to the Instructor.

y \ Key information to pass along to cadets.

Refer to the following CF regulations and policies.

» Points of interest or special instructions the instructor should pass along to cadets.

Introduction of material to be presented in the section.
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Personal question to which a written answer is expected.

Did you know?

Information meant to add to the interest level of self study packages.

% Activate Your Brain
*@ Confirmation question to which a written answer is expected.

An answer key is provided at the end of each self-study package.

Instructions on where to get more information on the subject.

Rhetorical question meant for reflection. A written answer is not expected.

2

\ Question that refers to previously taught mandatory material. A written answer is expected.

®
&)

Information to explain or clarify the content of a self study package.

Indication of the end of the content within a self study package. If applicable a final exercise
will follow which the cadet will complete and return to the course / training officer.
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5. Suggested Changes. Suggested changes to this document may be sent directly to
cadettraining@canada.ca.
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COMMON TRAINING

MASTER CADET CA DETSA.’?’

CANADA
INSTRUCTIONAL GUIDE

SECTION 1

EO C501.01 — REFLECT UPON WHAT IT MEANS TO BE A GOOD CANADIAN CITIZEN

Total Time: One session = 90 min

PREPARATION

PRE-LESSON INSTRUCTIONS

This 1G supports EO C501.01 (Reflect Upon What it Means to be a Good Canadian Citizen) located
in A-CR-CCP-705/PG-001, Royal Canadian Army Cadets Master Cadet Qualification Standard and Plan,
Chapter 4.

Self-study packages are intended to be completed by the cadet independently. More information about self-
study packages can be found in the foreword and preface.

Review the lesson content and become familiar with the material prior to facilitating this lesson.
Photocopy the self-study package located at Annex A for each cadet.

PRE-LESSON ASSIGNMENT

Nil.

APPROACH

A self study was chosen for this lesson as it allows the cadet to reflect upon Canadian citizenship at their own
learning pace. This encourages the cadet to become more self-reliant and independent by focusing on their
own learning instead of learning directed by the instructor.

INTRODUCTION

REVIEW

Nil.

OBJECTIVES

By the end of this lesson the cadet shall have reflected upon their role as a Canadian citizen.
IMPORTANCE

It is important for cadets to reflect upon citizenship to improve their understanding of what it means to be
Canadian, and to guide them in becoming active and responsible citizens.
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SELF STUDY PACKAGE INSTRUCTIONS

OBJECTIVE

The objective of this self-study package is to have the cadet reflect upon Canadian citizenship.

RESOURCES

o

o

L]

L]

Recent edition of a national newspaper or a printout of online national and international news,
Self-study package,
Pen / pencil, and

Markers / pencil crayons.

ACTIVITY LAYOUT

[ )

[ )

Provide the cadet with a classroom or training area suitable to complete the self-study package.

Highlight news stories related to Canadian issues, identity, values, and citizenship (such as Canadian
achievements, public opinion research, or activities of local elected officials) for the cadets to use.

If the cadet has access to the Internet through a smartphone or tablet, you may permit them to use these
items for the activity if they wish (for instance, to look up the names of local Members of Parliament).
However, Internet access is not a requirement.

ACTIVITY INSTRUCTIONS

Provide the cadet with a copy of the self-study package located at Annex A and a pen / pencil.

2. Provide the cadet with the newspaper or news printout.

3. Allow the cadet 90 minutes to complete the self-study package.

4, Provide assistance to the cadet as required.

5. Collect the self-study package once the cadet has finished.

6. Correct the self-study package. Check to see that the cadet’s responses show an understanding of the
subject and evidence of genuine reflection.

7. Provide feedback to the cadet and indicate whether or not they have completed the Enabling Objective
(EO).

8. Return the completed self-study package to the cadet for their future reference.

9. Upon the completion of the self-study package, record the result in the cadet's logbook and training
record.

SAFETY

Nil.

END OF LESSON CONFIRMATION

The cadet's completion of the self-study package will serve as the confirmation of this lesson.
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CONCLUSION

HOMEWORK / READING / PRACTICE
Nil.

METHOD OF EVALUATION

Nil.

CLOSING STATEMENT

Being a good citizen is about being informed, being actively involved, and helping contribute to the improvement
of life in Canada. This is the responsibility of every Canadian, and is especially important for the young adults
who will shape Canada’s future.

INSTRUCTOR NOTES / REMARKS
Nil.

REFERENCES

Nil.
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Annex A to EO C501.01
Instructional Guide

Canadian Citizenship

SECTION 1: WHAT DOES IT MEAN TO BE CANADIAN?
SECTION 2: DEFINE GOOD CITIZENSHIP
SECTION 3: BEING A GREAT CANADIAN

C501.01A-1



A-CR-CCP-705/PF-001
Annex A to EO C501.01
Instructional Guide

Instructions

Read over some of the news stories you have been given. Then read each section of this exercise and answer
the questions in the space provided. You don’t have to write out your answers in full sentences—you may
answer in point form, by drawing a chart, or by making a mind map. You can also include appropriate illustrations
with labels to help convey your ideas if you wish. See examples below.

Q. What do you like about cadets and why?

Point form:

«  Summer training and activities, because | get to meet new friends.
* Travelling, because | get to see different places.

*  Mess food © - it tastes good (usually) and it’s free.

*  New experiences because | get to tell my friends at school about it.
*  Marksmanship because it's something | couldn’t do anywhere else.

*  Sports — | can stay in shape and | like the teamwork.
Mind Map:
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Why

Travelling

New friends and experiences

Summer Training

New friends and experiences

Sports Fitness, teamwork
Marksmanship Can’t do it anywhere else
Mess food Free and tasty
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SECTION 1
WHAT DOES IT MEAN TO BE CANADIAN?

Part A: Canadian Identity — So, you drive a dogsled, right?

Read the quotations below and answer the questions. There is no “right” answer; however, your ideas must be
thoughtful and well-supported. You can refer to the news stories you have read to support what you write.

Quotations about Canadians:

“There are no limits to the majestic future which lies before the mighty expanse of Canada with its virile,
aspiring, cultured, and generous-hearted people.”

- Sir Winston Churchill, former Prime Minister of England

“In a world darkened by ethnic conflicts that tear nations apart, Canada stands as a model of how people of
different cultures can live and work together in peace, prosperity, and mutual respect.”

- Bill Clinton, former U.S. President

“It's going to be a great country when they finish unpacking it.”
- Andrew H. Malcom, Canadian-born journalist living in the U.S.

Do you feel these quotations reflect how Canadians are usually seen by others? Explain.
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Do you believe these quotations are accurate descriptions of Canadians as we really are?
Why or why not?

List some stereotypes commonly applied to Canadians. These can be positive or negative,
or neutral. Do you feel these stereotypes are accurate or justifiable? Explain.

If you could create new generalizations about Canadians, what would they be? What could
you do to change people’s perceptions about Canadians?
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Part B: What Canada means to you

Read the quotations below and answer the questions. There is no “right” answer; however, your ideas must be
thoughtful and well-supported. You can refer to the news stories you have read to support what you write.

Quotations about being Canadian:

"The Canadian Identity, as it has come to be known, is as elusive as the Sasquatch and Ogopogo. It has
animated—and frustrated—generations of statesmen, historians, writers, artists, philosophers, and the
National Film Board... Canada resists easy definition."

- Andre Cohen, journalist

“Canada has never been a melting-pot; more like a tossed salad.”
- Arnold Edinborough, Canadian writer and broadcaster

"Canada is the essence of not being. Not English, not American, it is the mathematic of not being. And a
subtle flavour - we're more like celery as a flavour.”

- Mike Myers, Canadian actor

Are these quotations accurate reflections of Canadian identity? Support your opinions.

Write your own explanation of Canadian identity.
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“l am a Canadian, free to speak without fear, free to worship in my own way, free to stand for what | think
right, free to oppose what | believe wrong, or free to choose those who shall govern my country. This
heritage of freedom | pledge to uphold for myself and all mankind.”

- John Diefenbaker, former Prime Minister

List and explain at least five things that make you proud or happy to be Canadian.

“The tragedy of Canada today is that just when we need a country that's pulling together in common cause,
we have one that keeps finding new ways to pull itself apart.”

- Angus Reid, CEO of Vision Critical

List at least five improvements you would like to make to life in Canada. Explain.
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SECTION 2
DEFINE GOOD CITIZENSHIP

Who are some contemporary or historical Canadians you admire? What qualities do these
individuals have that made you choose them?

If you could choose one image, colour, sound, song or word to symbolize how you feel
about being Canadian, what would it be? Why? You can draw a picture or write a few lines
of a song here if you wish.
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Part A: What does it mean to be a good citizen?

Read the quotations below and answer the questions. There is no “right” answer; however, your ideas must be
thoughtful and well-supported. You can refer to the news stories you have read to support what you write.

Quotations about citizenship:

“The first requisite of a good citizen... is that he shall be able and willing to pull his own weight.”
- Theodore Roosevelt, former U.S. President

“If the undocumented have to work hard to attain citizenship, those of us who already are citizens should
have to work hard to sustain it. We should all have to serve more, build more, and do more for our country.”

- Eric Liu, Asian-American writer

“Citizenship is an attitude, a state of mind, an emotional conviction that the whole is greater than the part...
and that the part should be humbly proud to sacrifice itself that the body may live.”

- Robert Heinlein, author of Starship Troopers

In what ways would a citizen “pull their own weight?” Do you agree that this is a prerequisite
for citizenship? Why or why not?
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Eric Liu points out that while immigrants must work hard to attain citizenship, many people
who are born citizens take it for granted. Do you agree or disagree? Explain.

What responsibilities do you believe should come with citizenship? Do you agree with Liu’s
point of view? What about Robert Heinlein’s? Explain.
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“The test of good citizenship is loyalty to country.”
- Bainbridge Colb, former U.S. Secretary of State

“The subject who is truly loyal to the Chief Magistrate will neither advise nor submit to arbitrary measures.”
- Junius, 18th-century British political writer

In what ways would a citizen be loyal to their country? Think of the ways in which you are
loyal to other people.

Is loyalty a matter of unquestioning obedience, or does loyalty call for people to question the
government? What do you think? Explain.
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Part B: What about being a citizen of Canada?

Read the quotations below and answer the questions. There is no “right” answer; however, your ideas must be
thoughtful and well-supported. You can refer to the news stories you have read to support what you write.

“Above everything, we are Canadian.”

- Sir George Etienne Cartier, French-Canadian statesman and Father of Confederation

“If you don't think your country should come before yourself, you can better serve your country by livin’
someplace else.”

- Stompin’ Tom Connors, Canadian singer and songwriter

Is being a Canadian citizen a major part of your identity? Explain.

In what ways could Canadians put their country ahead of themselves? Do you think they
should? Why or why not?
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SECTION 3
BEING A GREAT CANADIAN

“It is the task of the rising generation of Canadians to create a new confidence and a new sense of cultural
and civic duty in Canada.”

- Mitchell Sharp, Canadian politician

As a young Canadian, you have a chance to shape the future of the country for the better. Who knows what
great innovations and improvements your generation may be able to introduce. But to be prepared to meet the
challenges along the way, you need be informed, involved and responsible.

Part A: Being informed

In order to make good decisions as a citizen, you need to know what’s going on. Some echo the opinions of
friends, family members or public figures without taking the time to learn all the facts or think things through.

Part of being an adult is forming your own individual opinions, and as a citizen and a leader, it's your
responsibility to make sure your opinions are informed.

Chances are you’ve heard people make comments like, “Oh, I'm voting for this party because my dad says
they’re the best,” or “This guy online says people should be opposing the changes the government wants to
make, so I'm going to a protest!”

You wouldn’t let somebody else tell you to like a band you’ve never heard, or a movie you’ve never seen. Apply
the same reasoning to the issues and decisions facing Canadians.

Here are some ways to become better informed:

1. Keep up with the news to stay informed about local, national, and international current events. You can
read the news, watch it, listen to it, or even have updates sent to your communications devices from
reputable online news sources.

2. Make sure your sources are reliable. The Internet, in particular, can be a haven for misconceptions
and prejudice, but other sources of information can be biased, as well. Avoid forming an opinion based
on just one or two sources, and always think critically about where the information is coming from and
what goals the people disseminating it might have.

3. Be familiar with government departments, policies and programs. It takes only a few minutes to do
an online search, or stop into a Service Canada office to pick up a pamphlet. Gaining an understanding
of how government departments work and what services each offers will help you make sound decisions
about political issues, and you may also discover a program to help you find a good job or pay for post-
secondary education!

4. Know your local municipal councilors, provincial / territorial representatives and Members of
Parliament. You don’t have to hang out with them, but you should know their priorities, party affiliation,
and any roles they've been assigned (eg, if they've been appointed to Cabinet or made a critic of a
portfolio). Their offices can also assist you in understanding municipal, provincial, and federal programs,
services, and laws.
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How informed are you? Answer the questions below to find out!

List three provincial, national or international issues that are currently in the news, and
explain how each affects you. You can use the news stories you have been given, or
include news from other sources (and no, your favourite celebrity getting a new Chihuahua
does not count as news).

What are some reliable sources of information you can think of? What are some unreliable
ones? Explain.
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List as many government departments as you can and explain how each could be important
to you (hint: the Cadet Program is supported by a federal government department!).

What is the name of your local:

. Member of Parliament? (your federal representative)
. Provincial / territorial representative?
. Municipal councilors? (your representatives in your community)

How many of these people have you met in person?

If you had trouble answering some of these questions, don’t worry—many people do!
And even if you were able to answer them easily, there’s always room to grow.

List at least three things you can change in your routine to become better informed about
current events, governance in Canada, and your democratic representation.
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Part B: Being involved

As you know from your experiences in the Cadet Program, part of good citizenship is being an active member
of your community and the country.

Most people are happy to complain about the way things are, but only a few will put in the effort to try to change
things for the better. As a leader, you can inspire people to work together, but you can also contribute on your
own.

Here are some easy things you can do to get involved:

. Vote. Voting is a responsibility of every Canadian over 18, but it's also a chance to have your say. Every
vote matters, so take this duty seriously!

. Volunteer. Most communities have plenty of volunteer opportunities, and there are also organizations
that let you volunteer in other parts of the country. If you lead a program at a Boys and Girls Club, or
help out at an animal shelter, you’re making a positive difference in your community and gaining valuable
work experience that may make it easier for you to get a good job.

. Get out there! Attend community events, especially ones that support charity. Shop at local businesses
when you can. Get to know your neighbours, and help them if you have a chance. If a government
representative is giving a presentation or holding a “town hall” meeting, you can also attend these events,
which are a way for citizens to interact with their representatives and find out more about issues that
affect them.

How are you involved? Answer the questions below.

What are some ways you contribute to improving your community or the country?
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Give some other examples of things you could potentially do to get more involved or
encourage other people to do so.

Name someone whose involvement has made life better in Canada or in your community.
What sorts of things did this person do?

Part C: Being Responsible

As a Canadian citizen, you have responsibilities—everyone has something to contribute, and things are better
when we all help out.

Here are some of the things responsible Canadians are expected to do:

1. Work hard. Do your best to get a good job, and work hard to keep it. There are government programs
available to help people who lose their jobs or can’t find work, but when these programs are abused,
it affects everyone.

2. Obey the law. Laws exist to protect people, even if they may sometimes seem inconvenient. Respecting
the speed limit might make you late for class, but it will prevent you from hitting another car and hurting
yourself or someone else.
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3. Be respectful. Canadians are known around the world for diplomacy and friendliness. Maintain our
positive image by treating everyone in a respectful manner. Respect yourself, too, by maintaining a
healthy lifestyle and by taking ownership instead of blaming your problems on somebody else.

4, Preserve Canada. Look after our natural and cultural treasures so that future generations can enjoy
them.

What are five responsible things you have done recently that would reflect the items in the
list of things responsible Canadians are expected to do?

How does responsible citizenship factor into your plans for the future? Give some examples.
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Final Assignment:

Use this space to summarize your reflections on being a good Canadian citizen. You can make a mind map,
write a short essay, or draw a collage of images.

Congratulations, you have completed your self-study package on EO C501.01 (Reflect
Upon What it Means to be a Good Canadian Citizen). Hand the completed package to

the Training Officer / Course Officer who will record your completion in your Master Cadet
logbook.
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MASTER CADET CA DETSb

CANADA
INSTRUCTIONAL GUIDE

SECTION 2

EO C501.02 — REFLECT UPON INDIVIDUAL GLOBAL CITIZENSHIP

Total Time: One session = 90 min

PREPARATION

PRE-LESSON INSTRUCTIONS

This 1G supports EO C501.02 (Reflect Upon Individual Global Citizenship) located in A-CR-CCP-805/PG-001,
Royal Canadian Army Cadets Master Cadet Qualification Standard and Plan, Chapter 4.

Self-study packages are intended to be completed by the cadet independently. More information about self-
study packages can be found in the foreword and preface.

Review the lesson content and become familiar with the material prior to facilitating this lesson.

Gather the required resources:

. a copy of the self-study package located at Annex A for each cadet;

. a globe or a digital or hard-copy world map;

o a national newspaper or printout of current international news stories; and
o a pen or pencil.

PRE-LESSON ASSIGNMENT

Nil.

APPROACH

A self study was chosen for this lesson as it allows the cadet to reflect upon global citizenship at their own
learning pace. This encourages the cadet to become more self-reliant and independent by focusing on their
own learning instead of learning directed by the instructor.

INTRODUCTION

REVIEW
Nil.
OBJECTIVES

By the end of this lesson the cadet shall have reflected upon individual global citizenship.
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IMPORTANCE

It is important for cadets to reflect upon individual global citizenship because globalization affects daily choices
in all aspects of their life. It will help them recognize, as they move into adulthood, the competitive challenge
created by globalization in all aspects of Canadian life.

SELF STUDY PACKAGE INSTRUCTIONS

OBJECTIVE

The objective of this self-study package is to have the cadet reflect upon individual global citizenship.
RESOURCES

. Self-study package,

. A globe, or a digital or hard copy world map,

. A national newspaper or a printout of current international news stories, and

. Pen / pencil.

ACTIVITY LAYOUT

Provide the cadet with a classroom or training area suitable to complete the self-study package.
ACTIVITY INSTRUCTIONS

1. Provide the cadet with a copy of the self-study package located at Annex A, a map of the world or globe,
a national newspaper or printout of current international news, and a pen / pencil.

Allow the cadet 90 minutes to complete the self-study package.
Provide assistance to the cadet as required.

Collect the self-study package once the cadet has finished.

o M »DN

Correct the self-study package. There is no “right” answer—Ilook for evidence of reflection and
understanding of the subject, and be prepared to correct any misconceptions.

6. Provide feedback to the cadet and indicate whether or not they have completed the Enabling Objective
(EO).

7. Return the completed self-study package to the cadet for their future reference.

8. Upon the completion of the self-study package, record the result in the cadet's log book and training
record.

SAFETY
Nil.

END OF LESSON CONFIRMATION

The cadet's completion of the self-study package will serve as the confirmation of this lesson.
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CONCLUSION

HOMEWORK / READING / PRACTICE
Nil.

METHOD OF EVALUATION

Nil.

CLOSING STATEMENT

Globalization is an ongoing phenomenon that affects all aspects of daily living, is most likely irreversible and
will continue at an increased pace. Whether they realize it or not, everyone is a global citizen with a collective
responsibility to ensure that the effects of globalization are beneficial—for Canadians and the world at large.

INSTRUCTOR NOTES / REMARKS
Nil.
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Global Citizenship

Your place in the world

SECTION 1: WHAT’S GLOBALIZATION, AGAIN?
SECTION 2: BECOMING A GLOBAL CITIZEN
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Instructions

Read over some of the news stories you have been given. Then read each section of this exercise and answer
the questions in the space provided. You don’t have to write out your answers in full sentences—you can answer
in point form, by drawing a chart, or by making a mind map. You can also include appropriate illustrations with
labels to help convey your ideas if you wish. See below for examples.

Point form:
Q. What do you like about cadets and why?

Point Form:

«  Summer training and activities, because | get to meet new friends.
* Travelling, because | get to see different places.

*  Mess food © - jt tastes good (usually) and it’s free.

*  New experiences because | get to tell my friends at school about it.
*  Marksmanship because it's something | couldn’t do anywhere else.

*  Sports — | can stay in shape and | like the teamwork.
Mind Map:
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Why

Travelling

New friends and experiences

Summer Training

New friends and experiences

Sports

Fitness, teamwork

Marksmanship

Can’t do it anywhere else

Mess food
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SECTION 1
WHAT’S GLOBALIZATION, AGAIN?

INTRODUCTION

There was a time, not that long ago, when it took days to travel between one community and the next, when
the only way to deliver a message was in person or in a letter, and when almost all the food people ate and
the things they used came from their immediate geographic area.

Things have changed.

Today people can communicate instantly even if they’re hundreds of miles apart, retrieve information from
international online libraries and databases, and buy songs recorded on the other side of the globe—all with a
tiny gadget that fits in a pocket. We can travel from Toronto to China in a matter of hours, and bring in fresh
food and other products from almost anywhere on Earth.

Knowledge and ideas are shared more easily than ever before, across great distances and cultural barriers that
would have once made such sharing impossible. Education is available to more people—a teacher can deliver
a lesson to students in another country via new communications technology, and even check their homework
afterwards!

We are also becoming more interdependent with other countries around the world. We rely on them for goods
and services, and they rely on us. As a result, what happens in one country can affect people everywhere.

All of this is part of a phenomenon called globalization.

“[GJlobalization refers to the trend toward countries joining together economically, through education,
society and politics, and viewing themselves not only through their national identity but also as part of the
world as a whole. Globalization is said to bring people of all nations closer together, especially through a
common medium like the economy or the Internet.”

- WiseGeek.org

Specifically, globalization refers to the efficient movement across international borders of:

. goods, services and money,
. people (labour), and
. knowledge (technology).

People talk about three aspects of globalization: economic, political and cultural. Each has an impact on us.

Like it or not, we’re not just Canadian citizens anymore. We’re global citizens, part of a much bigger picture.
But not everyone is a responsible global citizen.

As a leader, you can inspire other people to become better citizens of the world. This package will help you
get started.

So... what’s globalization got to do with me?

Most young adults in Canada have grown up surrounded by digital media that provide easy access to the world
around us. Every day we use products from countless other countries without even realizing it, and embrace
cultural influences from around the globe. It's not at all unusual for a Canadian teen to read Japanese manga,
listen to Korean pop music, watch television shows from Europe, the U.S. or Australia, wear clothes made in
China and eat food from India or South America, all in a single day.
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Even as we become more connected to the world, however, Canadians—especially young Canadians—are
often accused of being disconnected, from the world and from our role in it.

Technology brings us closer together, but it also sometimes serves to isolate us. Have you ever been on a
bus or in a crowded place, totally in your own world because you were listening to music, playing a game or
communicating with a friend? It’s nice to be able to tune out what's around us, but do we sometimes tune out
too much?

Teens and young adults are often criticized for being out of touch, absorbed with ourselves or with pointless
trivia. This line of thought holds that young people don’t keep up with the news, and have no idea what’s going
on in the rest of the world, or even in their own country. Young people are major consumers, yet have no real
concept of where their food, clothing, gadgets, fuel and ideas come from. They want to ride in the canoe, but
they don’t help paddle, and they don’t pay attention to where they’re headed.

Do you believe these opinions about youth and globalization are accurate? Why or why not?

ECONOMIC GLOBALIZATION: WHERE IN THE WORLD DID YOU GET THOSE SHOES?

Do you know where your stuff comes from? Chances are you have a man in the Caribbean to thank for your
morning pastry, a child in Pakistan to thank for your running shoes, and a woman in Bangladesh to thank for
those stylish jeans. Economic globalization means that goods and services (and the money to pay for them)
are exchanged readily between different nations, even those that are far apart. It also means that we depend
on other nations far more than we once did, and they depend on us.

Make a list of things that you use or eat on a regular basis that are made here in Canada.
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How long is your list? Was it difficult to make? Sometimes even things we consider to be Canadian are actually
made from ingredients that come from somewhere else. Check out the list below—you might be surprised! As
you read, try to pinpoint each country on your map or globe.

Clothing

. Shirts. Shirts and other clothing made of cotton are often made in countries such as Malawi and India
because cotton grows best in warm climates.

. Jeans. Many types of jeans are made in Bangladesh by women who work on the factory production line.

. Footwear. Many types of footwear are made in the U.S., Burma and Thailand.

Breakfast

o Orange juice. Brazil, with its warm climate, is the world's largest producer of oranges.

. Tea. Many types of tea come from Sri Lanka, where tea plants are grown in plantations called tea estates.
"Pickers" take the green leaves off the plant and then let them dry, so that they can be ground down
into tea.

. Cereal. Cereals are made mainly from rice and maize (corn). Argentina is a major provider of cereal
to Canada.

. Coffee. Coffee is really the seed of a fruit called the coffee cherry. Cherries are picked from a coffee

plant, which grows in warm, humid climates. The fruit is removed by drying or fermenting, and the green
coffee beans are roasted, ready to be brewed into the drink we know and love. The five biggest coffee
producers are Columbia, Vietnam, Kenya, Cote d'lvoire (lvory Coast) and the U.S. State of Hawaii.

Treats

o Chocolate. Most chocolate comes from the Ivory Coast in West Africa.

. Sugar. Sugar comes mainly from countries in the Caribbean like Jamaica.

Lunch

. Bananas. Many of the bananas Canadians eat are grown in Ecuador.

. Grapes. Grapes are grown all over the world, but those from Greece are most popular.

. Potato crisps. Many varieties of crisps are made from dehydrated or dried potatoes. Some of the
companies that produce dehydrated potatoes are in Belgium.

Dinner

. Rice. Rice is grown from seed in "paddy" fields in Asian countries such as Vietnam.

. Chicken. Many frozen chicken products, such as chicken nuggets, are made with chicken from Thailand
and Brazil.

. Beef. Argentina is a major supplier of beef to Canada.

. Cheese. One of the most popular cheese-making countries is France.
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Activities

o Sports. Many sports companies have factories in Asian countries, such as Pakistan.

. Automobiles. Most cars and other vehicles are made in the US, Germany, Japan and Korea.

o Toys and gadgets. Many plastic toys, video games and puzzles are made in Taiwan. Several camera

companies also have their factories there.

N Pens and pencils. Many of the pens and pencils that you use are made in China.

Based on the list above and your own experience, list the countries you have depended on
today and what you got from each country.

China makes more than just wheat and pencils. In fact, China is the largest exporter of clothing in the world,
and of countless other items, as well. Canadians would have a hard time getting through a whole day without
using anything from Chinal!

China has long had a strong relationship with American corporation Wal-Mart, producing millions of dollars
worth of stock for Wal-Mart shelves each year. Next time you visit a Wal-Mart, check to see how many of the
items you buy have made the journey here from China.

It’s not all sunshine and butterflies...
Economic globalization has made life better in a lot of ways, but it has its downsides, too.

For one thing, the interdependence between nations means that if something like a war or a natural disaster
strikes a supplier country, all the countries it normally exports to will also be affected. Prices for items like fuel
or bread will rise in Canada if our suppliers of oil and wheat experience problems.

Look at the news stories you have been given, and think of others you have heard of
recently. Which stories might have an international or global impact on the economy?

Another drawback to economic globalization is that because the corporations that buy the product are so far
away from the people who produce it, they may have little control over how workers are treated by their suppliers.
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While factories and plantations provide jobs for people in developing countries, they’re not always good jobs.
A product that is quite expensive in Canada may have been made by a factory employee thousands of miles
away who is being paid very little and working in unsafe conditions.

In 2012, there was a fire at a factory in Bangladesh that, through an unscrupulous supplier, provided clothing
to department stores like Sears and Wal-Mart. Unbeknownst to the corporations that would eventually sell the
clothes, the factory had no emergency exits and no working fire extinguishers—conditions that would never be
acceptable in North America. Over 100 people died in the fire, most of them women. This tragedy prompted a
movement for corporations to ensure their suppliers were treating workers properly, and providing them with
safe places to work.

If you were the head of a major corporation, what steps would you take to ensure workers in
developing countries were treated properly?

Since the early 1990s, the fair trade movement, including the organization Fairtrade International, has worked
to ensure that producers and workers in developing countries get a better deal.

FINE, an informal association of four international fair trade networks, has developed a widely-used definition
of fair trade:

Fair trade is a trading partnership, based on dialogue, transparency and respect, that seeks greater
equity in international trade. It contributes to sustainable development by offering better trading
conditions to, and securing the rights of, marginalized producers and workers — especially in the
South. Fair trade organizations, backed by consumers, are engaged actively in supporting producers,
awareness raising and in campaigning for changes in the rules and practice of conventional international
trade.
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Did you know?

One way for you to act as a global citizen is to support companies that conduct business
responsibly in developing countries. Look for this symbol on products in stores in your
neighbourhood:

®

FAIRTRADE

Figure A-1 Fairtrade Symbol

TransFair Canada is a national, nonprofit fair trade certification organization, and the only Canadian member
of Fairtrade International. What it does can be broken down into three main categories:

o Certification. TransFair Canada is responsible for certifying that Canadian products bearing the Fair
Trade certification marks meet international Fair Trade standards. It also monitors products once they
enter Canada to ensure that what is sold as Fair Trade Certified meets that standard.

o Licensing. TransFair Canada licenses Canadian companies to use the Fair Trade certification marks on
their products, and ensures that these marks are not used in a way that is misleading to the public.

. Promotion. TransFair Canada works alongside community groups, companies, and individual citizens to
promote and build momentum for Fair Trade certified products through media campaigns and promotional
materials.

Economic Globalization and Employment

Sure, economic globalization is good for people in a lot of ways, but will it help you land a good job? Young adults
from around the globe were asked that same question as part of the United Nations World Youth Reportin 2011.
Some said globalization was positive for employment, because governments are opening up their borders and
creating programs that encourage students to travel abroad and gain valuable international experience, or to
move to another country if they can’t find a good job in their own. As well, globalization has encouraged the setup
of new industries and businesses—particularly information technology—in countries where good employment
was desperately needed.

On the other hand, some youth felt globalization created even more competition for already-scarce jobs, since
experienced workers could move in and take jobs that might otherwise have gone to young local workers. Others
felt that globalization hurts developing countries, who are losing all their skilled workers to jobs in developed
nations.
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What do you think? What effect does globalization have on employment for young
Canadians? You can elaborate on the points above or explain your own.

POLITICAL GLOBALIZATION

Traditionally, politics takes place within national political systems. National governments, such as the
Government of Canada, are responsible for maintaining the security and economic welfare of their citizens, as
well as the protection of human rights and the environment within their borders.

Citizens normally pay attention to political activities within their own country, but globalization means that we
need to be aware of politics on an international level. One consequence of living in a global world is that the
decisions and actions of international organizations affect countries and people all over the world. Some of
these include the following:

°

The World Bank Group is a source of financial and technical assistance to developing countries around
the world. It is not really a bank, but an organization made up of 186 member countries. Together, they
provide low-interest loans and interest-free grants to developing countries for education, health, public
administration, infrastructure, financial and private sector development, agriculture, and environmental
and natural resource management;

The International Monetary Fund (IMF) is the world's central organization for international monetary
cooperation. Its primary purpose is to ensure the stability of the system of currency exchange rates and
international payments that enable countries to buy goods and services from each other; and

The World Trade Organization’s (WTO) primary purpose is to open trade for the benefit of all. The WTO
helps negotiate agreements aimed at reducing obstacles to international trade, and helps implement and
monitor these agreements as well as settle trade disputes between countries. The WTO currently has
153 members, of which 117 are developing countries.

The World Bank, the IMF, and the WTO have tremendous power and influence, but are
often accused by citizens around the world of excluding the opinions of the developing
countries they are supposed to help, and who are the most seriously affected by their
policies. They claim that policies of these organizations are often developed behind-the-
scenes and are heavily influenced by the larger and wealthier member countries.

Non-Governmental Organizations

Political globalization has also brought about the creation of non-governmental organizations (NGOs). These
are groups and institutions entirely or largely independent of government, whose objectives are mainly
humanitarian rather than commercial.
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NGOs include charitable and religious associations that raise private funds for development, distribute food,
offer family planning services, and promote community organization, to help people in developing countries. As
well, they include independent cooperatives, community associations, water-user societies, women's groups
and pastoral associations. Citizen groups that raise awareness and influence policy are also considered NGOs.

Members of these and other organizations act globally by forming alliances with organizations in other countries,
and using global communications systems to influence international organizations instead of working through
their national governments.

NGOs are always in need of support and volunteers, and some also offer employment opportunities abroad. Be
sure to do your research before becoming affiliated with an NGO, however, because like anyone else, they can
sometimes have their own agendas. Stick to NGOs that are internationally recognized and supported. Some
examples of NGOs include Doctors without Borders, UNICEF, World Wildlife Fund, and Oxfam.

GLOBALIZATION OF CULTURE

With all our advancements in communications technology, the world is well on its way to developing a global
culture. Itis easier than ever for people to share cultural traditions, values and ideas across geographic barriers,
and to seek out others with shared interests. Cultural boundaries are disappearing as people learn about and
adopt new ways of thinking and acting.

Think of your interests and hobbies. Consider things like music, dance, art, sports, books,
movies, and even food. Which cultural influences do you see?

A global culture has its upsides, but it may have its downsides, too. While we may be on the verge of
a global culture, the spread of values and behavioural norms in that culture tends to be tilted strongly in
favour of Western ideals. Over 80% of all websites in the world are in English and the majority of published
material, including educational publications, on the Internet is in English. Small cultures and languages may
be in danger of disappearing due to the competition in the international marketplace, where only the biggest
international publishing and entertainment companies are able to produce high quality electronic materials.
Global entertainment companies and other major corporations also influence culture through their marketing,
which tends to lean towards Western traditions.

What do you think? Would a global culture, common to everyone in the world, be a good
thing? Explain.
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SECTION 2
BECOMING A RESPONSIBLE GLOBAL CITIZEN

Even though there are differing opinions, most people agree that global citizenship goes beyond simply knowing
that everyone is a citizen of the planet, and reflects more the idea that all citizens of the planet have a collective
responsibility to each other and the planet itself. In this regard, everyone belongs to one community, the planet,
and consequently has a stake in the well-being of that community and its people.

As citizens of the global society, many young Canadians have a keen desire to give and volunteer, especially
with hands-on ways of improving the lives of people, domestically and internationally. We believe that we can
change the world one donation, one voluntary activity, or one purchase at time.

What can you do to become a better global citizen? Some suggestions include:

. Educate yourself about different regions of the world.

. Make ethical choices in your personal life and protect the environment.

. Participate in your own community and contribute to its well-being.

o Don’t be apathetic; take an interest in what's going on.

. Constantly improve your communication skills and express yourself appropriately.
. Treat people as you want to be treated.

. Learn about different cultures, and share your culture.

. Interact with people from diverse cultures and challenge injustice if necessary.

. Pick a good cause and advocate for it.

. Reflect on your actions.

. Gain awareness of global affairs, and local and global issues.

. Believe that people can make a positive change in the world, and lead by example.

There are numerous examples of young people who have done great things. Canadian Michael Furdyk is one
of them.

Did you know?

Michale Furdyk was born in Toronto, Canada in 1982. When he was in ninth grade,

he and a couple of his friends launched an online magazine about computers called
MyDesktop.com. In May 1999, when Michael was in the eleventh grade, they sold it for over
$1 million. In October 1999, Michael and his friend Jennifer Corriero started TakingltGlobal,
which is an online space where young people can work together with others around the
world to do something good. As of 2009, ten years later, the site had members all over the
world. Only 30% of its members are from North America, and the conversation takes place
in 248 languages. (Don Tapscott, Grown up Digital, p. 280)

You could be the next Michael Furdyk. There are several simple things you can do to become engaged in a
digital world, such as:

1. Join a social networking site or even create your own. It's an easy way to connect with old friends or meet
new ones who share your interests. Promote your cause online.
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Share websites you like and find out what sites your friends are reading by using free social bookmarking.
Share photos of issues that are important to you.

Find videos relevant to a cause you care about, or create your own and post them online.

Champion a cause by creating and personalizing a charity badge or widget. Email the link of your charity
badge to family, friends and other contacts, or post it online.

Use micro-blogging sites such as Twitter to get your information out there and attract others to your cause.

Start a blog and invite your friends. Encouraging readers to leave comments is a great way to start online
conversation.

Volunteer online. Various online programs, such as In2Books allow you to choose when and where to
give your time.

Create online petitions to help promote the causes most important to you.

Donate to various causes through your cell phone. Text-to-give campaigns let donors make a secure
donation to the cause they care about.

Based on what you have read in this section, develop a plan for being a better global
citizen. You can include ideas from the chapter or come up with your own.
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If you were to explain global citizenship to a junior cadet or a random person at the mall, what sort of things
would you tell them? Sum up the information in this package in a way they could understand. Remember, you
can make a mind-map, write a short essay, or even draw appropriate illustrations.

Congratulations, you have completed your self-study package on EO C501.02 (Reflect
Upon Individual Global Citizenship). Hand the completed package to the Training Officer /
Course Officer who will record your completion in your Master Cadet logbook.
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SECTION 3

EO C501.03 — ANALYZE A GLOBAL ISSUE

Total Time: One session = 90 min

PREPARATION

PRE-LESSON INSTRUCTIONS

This 1G supports EO C501.01 (Reflect Upon What is Means to be a Good Canadian Citizen) located
in A-CR-CCP-705/PG-001, Royal Canadian Army Cadets Master Cadet Qualification Standard and Plan,
Chapter 4.

Self-study packages are intended to be completed by the cadet independently. More information about self-
study packages can be found in the foreword and preface.

Review the lesson content and become familiar with the material prior to facilitating this lesson.

Gather the required resources:

a copy of the self-study package located at Annex A for each cadet,

o a national newspaper,

. a pen or pencil, and

o an Internet-enabled computer terminal / smart phone / tablet, if one is available.
PRE-LESSON ASSIGNMENT

Nil.

APPROACH

A self study was chosen for this lesson as it allows the cadet to analyze a global issue at their own learning
pace. This encourages the cadet to become more self-reliant and independent by focusing on their own learning
instead of learning directed by the instructor.

INTRODUCTION

REVIEW
Nil.
OBJECTIVES

By the end of this lesson the cadet will have analyzed a global issue.
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IMPORTANCE

It is important for cadets to develop the ability to analyze an issue and understand it within the local, national,
and international context as these are key skills necessary for being a good global citizen.

SELF STUDY PACKAGE INSTRUCTIONS

OBJECTIVE

The objective of this self-study package is to have the cadet analyze a global issue.
RESOURCES

o Self-study package,

. National newspaper,
. Internet-enabled computer terminal / smart phone / tablet, and
. Pen / pencil.

ACTIVITY LAYOUT
Provide the cadet with a classroom or training area suitable to complete the self-study package.
ACTIVITY INSTRUCTIONS

1. Provide the cadet with a copy of the self-study package located at Annex A, a national newspaper, a
pen / pencil, and, if available, access to an Internet-enabled computer terminal / smart phone / tablet.

2. From the following list, have the cadet select either two United Nations (UN) briefing papers, or one
UN briefing paper and one Canadian Armed Forces (CAF) current international operation to read and
analyze:

a. UN briefing papers located at Appendices 1—4 of Annex A,

b. UN briefing papers located at www.un.org/cyberschoolbus/briefing, and / or

C. CAF current international operations located at www.forces.gc.ca > OPERATIONS
(www.forces.gc.ca/site/operations/index-eng.asp).

Allow the cadet 90 minutes to complete the self-study package.
Provide assistance as required to the cadet.
Collect the self-study package once the cadet has finished.

Correct the self-study package. Look for evidence of thought and reflection and substantiated ideas.

N o o M ®w

Provide feedback to the cadet and indicate whether or not they have completed the Enabling Objective
(EO).

8. Return the completed self-study package to the cadet for their future reference.
9. Record the result in the cadet's logbook and training record.

SAFETY

Nil.
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END OF LESSON CONFIRMATION

The cadet's completion of the self-study package will serve as the confirmation of this lesson.

CONCLUSION

HOMEWORK / READING / PRACTICE
Nil.

METHOD OF EVALUATION

Nil.

CLOSING STATEMENT

The world continues to face a number of global issues. Being able to analyze these issues and understand
them within the context of Canada are key components of being a good global and Canadian citizen.

INSTRUCTOR NOTES / REMARKS
Nil.

REFERENCES

United Nations (n.d.). Briefing Papers for Students. Retrieved March 26, 2013, from http://
cyberschoolbus.un.org/briefing/index.asp

Canadian Forces (2013). Canadian Forces Operations. Retrieved March 26, 2013, from http:/
www.forces.gc.ca/site/operations/index-eng.asp
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SECTION 1
PARAMETERS OF A GLOBAL ISSUE

RESPONSIBILITIES OF GLOBAL CITIZENS

Some issues are of such a scale that they either involve the entire international community directly or have
implications for the entire world.

Do global citizens, such as yourself, have a responsibility for knowing about international
issues? If so, what type of information should an informed global citizen know about
international issues? Record five points below:

READ ABOUT TWO GLOBAL ISSUES

1. Select and read either two United Nations (UN) briefing papers, or one UN briefing paper and a current
international Canadian Armed Forces (CAF) operation overview.

The UN briefing papers provided are:

- . Child Labour located at Appendix 1,
. Biodiversity located at Appendix 2,

o Poverty located at Appendix 3, and

o Human Rights located at Appendix 4.

Additional UN briefing papers are located at www.un.org/cyberschoolbus/briefing.

Information regarding a current international CAF operation may be found at
www.forces.gc.ca > OPERATIONS (www.forces.gc.ca/site/operations/index-eng.asp) (be
sure to review the related links at the bottom of the operation’s page).

2. Review a provided national newspaper (hard copy or online) to search for articles related to the global
issues you have selected.

3. Complete the Key Facts sheets and answer the questions on the following pages. Include information /
make reference to the newspaper article when answering the questions.
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IDENTIFY THE PARAMETERS OF TWO GLOBAL ISSUES
Key Facts

ISSUE:

Who
Identify those most affected by the issue and those involved in addressing it.

What
Summarize the issue in two or three short sentences.

Where
Identify locations where the issue is occurring.

When
Identify when the timeline on the issue starts and when it can be predicted to end.

Why
List some of the main causes of the issue.
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Key Facts

ISSUE:
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Identify those most affected by the issue and those involved in addressing it.
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SECTION 2
GLOBAL TO LOCAL

Place the issues in your local context by responding to the following questions:

To what extent do the global issues you looked at exist in your community?

If they do not exist, or exist very limitedly, why is that? What strategies to address the issues
have been used? If one or both of the issues does exist in your community, what efforts are
being made to address it or them?
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Even the most distant issue can have some connection to Canada and your hometown. For example, extreme
weather events, such as flooding, can be due to changing climate patterns, which is linked to the level of
carbon dioxide in the air. Ensuring that there are viable alternatives to driving, such as public transit, is then
connected to prevention of events such as flooding. This is not to say that Canadians are responsible for

weather catastrophes around the world, but there is nonetheless a connection between communities here and
effects there.

Are there causal connections between your community and the issues you reviewed? If so,
what are they?
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SECTION 3
REFLECTION

Now that the issue has been placed in the national and local context, discuss your personal connection to the
issue by answering the following questions:

How did reading about the issues make you feel?

How do you feel about Canada’s / your local community’s connection to these issues?
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Do you now plan to take any action regarding these issues? If so, what? If not, why not?

Congratulations, you have completed your self-study package on EO C501.02 (Analyze a
Global Issue). Hand the completed package to the Training Officer / Course Officer who will
record your completion in your Master Cadet logbook.
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UN Briefing Paper on
Child labour

Overview

"...to enable families living in poverty to survive, a quarter of a billion children aged 14 and under, both in and
out of school, now work, often in hazardous or unhealthy conditions...Having approved the International Labour
Organisation convention on the worst forms of child labour, Member States must now implement it fully."

Secretary-General Kofi Annan in the Millennium Report
Vital Statistics
. Some 250 million children between the ages of 5 and 14 work either full time or part time.
. Almost half, some 120 million work full time, every day, all year round.
. Some 61 per cent of them live in Asia; 32 per cent in Africa and 7 per cent in Latin America.
. 70 per cent of them work in agriculture.
. 70 per cent work in dangerous environments.

. Of the 250 million children concerned, some 50-60 million are between five and 11 years
and work, by definition, in hazardous circumstances, considering their age and vulnerability.

. Child labour is also common in developed countries. For example, in the United States,
more than 230,000 children work in agriculture and 13,000 in sweatshops.

The story of Igbal

Igbal was only four when he was sold into slavery. He was a child of bondage, sold by his family
to pay for a debt. Though very small and very weak, he was forced to work at a carpet factory for
12 hours a day. He was constantly beaten, verbally abused and chained to his loom for six years.
Severe malnutrition and years of cramped immobility in front of a loom stunted his growth.

All this changed in 1992, when Igbal and some of his friends from the carpet factory stole away
to attend a freedom day celebration organized by a group working to help end bonded labour.
With their help, Igbal, too, became free and soon became a well known critic of child labour. His
campaign scared many, especially those who used children as bonded labour. In December 1994,
Igbal visited the United States to receive a human rights award. Soon after his return, Igbal was
killed by a gunman hired by factory owners.

Igbal was just one of over 250 million child labourers worldwide, but his story has inspired many
to act for change.

What is Child Labour?

Among adults the term 'child labour' conjures up a particular image: children chained to looms in
dark mills and sweatshops, as if in a long nightmarish line running from Lancashire in the 1830s
right through to the South Asia of today.
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In reality, children do a variety of work in widely divergent conditions. This work takes place along
a continuum, from work that is beneficial, promoting or enhancing a child's development without
interfering with schooling, recreation and rest to work that is simply destructive or exploitative.
There are vast areas of activity between these two poles.

It is at the most destructive end, where children are used as prostitutes or virtual slaves to repay
debts incurred by their parents or grandparents or as workers in particularly hazardous conditions,
that efforts are focused to stop such abuse.

Who is a child labourer?

The term "child labour" generally refers to any economic activity performed by a person under
the age of 15, defined by the International Labour Organisation (ILO) of the United Nations. On
the beneficial side of the continuum, there is "light work" after school or legitimate apprenticeship
opportunities, such as helping out in the family business or on the family farm. At the destructive
end is employment that is:

. preventing effective school attendance; and
. hazardous to the physical and mental health of the child.

Many countries make a distinction between light and hazardous work, with the minimum age for
the former generally being 12, for the latter usually varying between 16 and 18.

Are age limits for work the same in all countries?

Almost everywhere, age limits formally regulate children's activities - when they can leave school;
marry; vote; be treated as adults by the criminal-justice system; join the armed forces; and when
they can work.

But age limits differ from activity to activity and from country to country. The legal minimum age
for all work in Egypt, for example, is 12; in the Philippines 14, in Hong Kong, 15. Peru adopts a
variety of standards: the minimum age is 14 in agriculture; 15 in industry; 16 in deep-sea fishing;
and 18 for work in ports and seafaring.

Many countries make a distinction between light and hazardous work, with the minimum age for
the former generally being 12, for the latter usually varying between 16 and 18. ILO conventions
adopt this approach, allowing light work at age 12 or 13, but hazardous work not before 18. The
ILO establishes a general minimum age of 15 years, provided 15 is not less than the age of
completion of compulsory schooling. This is the most widely used yardstick when establishing
how many children are currently working around the world.

What is hazardous work?

Most child labour, 71 per cent, is found in agriculture and fishing. The main tasks in agriculture
include working with machinery, agrochemicals, picking and loading crops. Hazards may include
unsafe machinery, hazardous substances (insecticides, herbicides) heavy lifting and extreme
temperatures. In deep sea fishing, children might be diving to depths of up to 60 metres to attach
nets to coral reefs, risking exposure to high atmospheric pressure and attacks by carnivorous
and poisonous fish.
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In manufacturing where 8.3 per cent of child labour is found, items such as glass bangles,
matches, fireworks or bricks might be made. Hazards occur in the form of noxious fumes and
radiant heat from the molten glass; stepping on or handling hot broken glass; exposure to
hazardous chemical mixtures; stuffing cracker powder into fireworks, risking fire and explosion;
exposure to silicate, lead and carbon monoxide, carrying excessive weights; and burns from
ovens through the processing of clay in the making of bricks.

A legal framework against child labour

Two UN agencies have directed their attention to the prevention of child labour worldwide: the
United Nations Children's Fund (UNICEF) and the International Labour Organisation (ILO). They
have helped define the problems and develop international legal frameworks to correct them.
As a result of their work, we now have several international treaties (or Conventions), banning
child labour and identifying concrete measures for Governments to take. Once a country ratifies
a convention, UN bodies monitor compliance and hold countries accountable for violations.

1919: The first ILO child labour convention, the Minimum Age (Industry) Convention No. 5,
adopted within months of the creation of the International Labour Organisation, prohibited the
work of children under the age of 14 in industrial establishments.

1930: The ILO Forced Labour Convention No. 29 protected children from forced or compulsory
labour, such as victims of trafficking, children in bondage, like Igbal, and those exploited by
prostitution and pornography.

1966: The International Covenant on Civil and Political Rights, reemphasizing issues of slavery
and forced or compulsory labour, was adopted by the General Assembly, along with the
International Covenant on Economic, Social and Cultural Rights calling for the protection of young
people from economic exploitation and work hazardous to their development.

1973: The key instrument of the ILO was adopted: Convention No. 138 on the minimum age for
admission to employment (15 or the age reached on completion of compulsory schooling)

1989: UN adopted Convention on the Rights of the Child specifying the right of the child to
be protected from economic exploitation and hazardous work, and the refraining of states from
recruiting any person under 15 into the armed forces.

1999: ILO unanimously adopts the Convention Concerning the Prohibition and Immediate Action
for the Elimination of the Worst Forms of Child Labour Convention No. 182. It calls for states to
prevent the most damaging child exploitation practices or the worst forms that currently exist.

Are making laws enough to prevent child labour?

Though the United Nations has already created a large number of international conventions,
setting legal standards to prohibit the exploitation of child labour, the problem remains
widespread. After all, laws mean very little if they are not enforced. Besides, specific measures
attacking child labour must be taken at the national level.
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According to the ILO, national strategies to address child labour issues should, at minimum,
encompass the following five elements:

1.

National plan of action: Single action or isolated measures against child labour will not
have a lasting impact. Actions must be part of an overall national plan.

Research: To develop effective national (and international) policies and program, extensive
research must be undertaken to determine the state of child labour.

Awareness: Child labour is often viewed as an unavoidable consequence of poverty.
Without greater awareness about the extent and exploitative nature of child labour, the
conditions for change will not occur.

Broad social alliance: Government action against child labour often ends with making laws.
Initiatives against child labour traditionally come from non-Governmental organisations that
have limited resources. Both need to work together. Other segments of civil society — the
media, educators, artists and parliamentarians — should also be enlisted in the fight.

Institutional capacity: To formulate and execute a national policy, an institutional
mechanism (such as a ministry or a department) within the Government must be created
to monitor enforcement.

Signs of progress

[ )

Legal framework: With over 20 international treaties against child labour in place, the world
now has a legal framework. What is needed is its implementation at the national level.

International action: ILO created the International Programme for the Elimination of Child
Labour (IPEC) in 1992. It works toward eliminating child labour by helping developing
countries strengthen their capacity to deal with the problem and create their own national
action plans. So far it has helped implement more than 1,100 programmes in some
20 countries

Joining hands: The United Nations wants to bring the Governments, factory owners and
international donors together to work against child labour. Such initiatives as one between
ILO, UNICEF and the Bangladesh Garment Manufacturers and Exporters Association were
undertaken to remove underage workers from 2,000 garment factories, place them in school
and provide family income supplements. UNICEF also pioneered a policy of not buying any
products made by child labour in their operations. Some Governments have followed this
example.

International solidarity: Children, youth, concerned citizens and Government leaders in
Asia, Africa, Europe, North and South America in 1998 took part in a march against child
labour. This march travelled through 56 countries, gathered supporters and raised greater
awareness, putting new pressure on Governments to ratify conventions on child rights.

Student advocacy: More and more students are getting involved, raising funds to build
schools and treatment centers for child workers. For example, Free the Children, a Canadian
based student organisation advocating the elimination of child labour, formed by then 13-
year old activist, Craig Kielberger, has raised funds to build schools in South Asia. The Kids
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Campaign to Build A School for Igbal, a Massachusetts based grass roots student campaign
initiated by a school in the United States, has drawn worldwide support to build a school for
Pakistani children of bonded labour in honour of Igbal Masih.

Corporate responsibility: Growing concern has been shown by corporations to address
this issue and develop corporate codes of conduct to reduce their numbers of underage
employees / provide work to other members of the family or schooling to supplement work.
For example, all major soccer ball manufacturers have developed a voluntary programme to
eliminate use of children under 14 in factories in Sialkot, Pakistan, where 75 per cent of the
world’s hand-stitched soccer balls are produced. Supported by ILO, UNICEF and Pakistani
manufacturers, a programme was launched to provide schooling for these child workers and
instead give their jobs to other family members. In addition, many clothing manufacturers
now hire outside companies to inspect working conditions in their factories. While some
companies fund their investigators directly, others have agreed to independent monitors
from human rights offices not employed by the corporations.

Advocacy by trade unions: In Brazil, trade unions in cooperation with IPEC have managed
to secure child labour clauses in contracts with employers in over 88 municipalities in
over 8 federal states. In addition, employers have signed pledges to eliminate child labour
from production chains of the charcoal, citrus and footwear sectors. Trade unions help by
monitoring working conditions, denouncing abuses and reaching large numbers of adult
members through education programmes, collective bargaining and campaigning for policy
change at all levels.

Anti-sweatshop movement: Campaign by labour rights groups has helped improve
working conditions in "sweat shops". In several instances, multinational companies now put
pressure on their contractors to ban or reduce child labour.

What are the areas needing attention?

UNICEF recommends the following:

[ )

Immediately end hazardous and exploitative child labour -- including bonded labour,
commercial sexual exploitation and work that hampers the child's development.

Provide free and compulsory education - ensuring that children attend primary education
full time until completion.

Expand legal protection - ensure consistency and implementation in mutually supportive
ways.

Register all children at birth -- to protect the child's right to have evidence of the child's age.

Extend data collection/ monitoring -- gather and analyse globally comparable child labour
data.

Develop codes of conduct and procurement policies -- Corporations should adopt codes
of conduct guaranteeing that neither they nor their subcontractors will employ children in
conditions that violate their rights and then abide by those codes.
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Ratify ILO Convention No. 182 now!

The ILO Convention No. 182 is considered by many as perhaps the most significant legal
instrument to tackle child labour. It defines the worst forms of child labour and asks all
Governments to ban them. These are:

[ )

°

°

o

All forms of slavery;
Child prostitution;
Using children for illicit activities, especially drug trafficking;

Work exposing children to grave health and safety hazards.

Once Governments have ratified the Convention they must apply it in law and in practice. Among
other things, Governments should:

1.

2
3
4.
)

Introduce action programs to remove and prevent the worst forms of child labour;
Provide direct assistance for rehabilitation of children and their social integration;
Ensure access to free education;

Identify children at special risk; and

Take account of girls and their special situation.

Governments must also report regularly to the ILO regarding the application of the Convention
and be accountable for all allegations of violations.
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UN Briefing Paper on
Biodiversity

Overview

"Environmental sustainability is everybody’s challenge....Our goal must be to meet the economic needs of the
present without compromising the ability of the planet to provide for the needs of future generations."

Secretary-General Kofi Annan in the Millennium Report

Vital Statistics

. Species have been disappearing at 50-100 times the natural rate, and this is predicted to
rise dramatically.

. Based on current trends, an estimated 34,000 plant and 5,200 animal species — including
one in eight of the world’s bird species — face extinction.

. About 30 per cent of the main farm animal breeds are currently at high risk of extinction.

. Some 65 million hectares of forest have been lost in the developing world because of over-
harvesting.

. Plant-based medicines provide more than 3 billion people with their primary health care.

. Fish catches have increased nearly fivefold during the last half-century, but almost 70 per
cent of ocean fisheries are either fully exploited or over-fished.

. More than half the world’s coral reefs are currently at risk.
Biodiversity — the web of life

Biological diversity — or biodiversity — is the term given to the variety of life on Earth and the natural
patterns it forms. The biodiversity we see today is the fruit of billions of years of evolution, shaped
by natural processes and, increasingly, by the influence of humans. It forms the web of life of
which we are an integral part and upon which we so fully depend.

This diversity is often understood in terms of the wide variety of plants, animals and micro-
organisms. So far, about 1.75 million species have been identified, mostly small creatures such
as insects. Scientists reckon that there are actually about 13 million species, though estimates
range from 3 to 100 million. Biodiversity also includes genetic differences within each species —
for example, between varieties of crops and breeds of livestock. Yet another aspect is the variety
of ecosystems such as those that occur in deserts, forests, wetlands, mountains, lakes, rivers and
agricultural landscapes. It is the combination of life forms and their interactions with each other
and with the rest of the environment that has made Earth a uniquely habitable place for humans.

We are changing life on Earth

Protecting biodiversity is in our self-interest. Nature’s products support such diverse industries
as agriculture, cosmetics, pharmaceuticals, pulp and paper, horticulture, construction and waste
treatment. The loss of biodiversity threatens our food supplies, opportunities for recreation and
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tourism, and sources of wood, medicines and energy. It also interferes with essential ecological
functions.

Just consider the many goods and services provided by ecosystems:

. Provision of food, fuel, fibre and shelter and building materials.

. Purification of air and water, detoxification and decomposition of wastes.

. Stabilization and moderation of the Earth's climate.

. Moderation of floods, droughts, temperature extremes and the forces of wind.
. Generation and renewal of soil fertility, including nutrient cycling.

. Pollination of plants, including many crops; control of pests and diseases.

. Maintenance of genetic resources as key inputs to crop varieties and livestock breeds and
medicines.

. Cultural and aesthetic benefits.

While the loss of such charismatic animals as pandas, tigers, elephants, rhinos, whales and
various species of birds catches our attention, it is the fragmentation, degradation and outright loss
of forests, wetlands, coral reefs and other ecosystems that poses the gravest threat to biological
diversity.

Our cultural identity is also deeply rooted in our biological environment. Plants and animals are
symbols of our world, preserved in flags, sculptures and other images that define us. We draw
inspiration just from looking at nature’s beauty and power.

While loss of species has always occurred as a natural phenomenon, the pace of extinction has
accelerated dramatically as a result of human activity. We are creating the greatest extinction
crisis since the natural disaster that wiped out the dinosaurs 65 million years ago. These
extinctions are irreversible and, given our dependence on food crops, medicines and other
biological resources, pose a threat to our own well-being.

An Agreement for Action

While concern for the environment is constant in history, heightened concern about environmental
destruction and loss of species and ecosystems in the 1970s led to concerted international
action. In 1972, the United Nations Conference on the Human Environment (Stockholm) led
to the establishment of the United Nations Environment Programme (UNEP). In the following
years, Governments, often under UNEP auspices, signed a number of regional and international
agreements to tackle specific issues, such as protecting wetlands and migratory species and
regulating the international trade in endangered species.

Twenty years later, in 1992, the largest-ever meeting of world leaders took place at the United
Nations Conference on Environment and Development in Rio de Janeiro, Brazil. An historic set of
agreements was signed at the "Earth Summit", including two binding agreements, the Convention
on Climate Change, which targets industrial and other emissions of greenhouse gases such as
carbon dioxide, and the Convention on Biological Diversity, the first global agreement on the
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conservation and sustainable use of biological diversity. Over 150 Governments signed the treaty
at the Rio Conference, and since then more than 175 countries have ratified it.

The Convention has three main goals:
. the conservation of biodiversity;
. sustainable use of the components of biodiversity; and

. sharing the benefits arising from the commercial and other utilization of genetic resources
in a fair and equitable way.

The Convention recognizes — for the first time — that the conservation of biological diversity is "a
common concern of humankind" and is an integral part of the development process. It also covers
the rapidly expanding field of biotechnology, addressing technology development and transfer,
benefit sharing and biosafety. The Convention also offers decision-makers guidance based on
the precautionary principle that where there is a threat of significant reduction or loss of biological
diversity, lack of full scientific certainty should not be used as a reason for postponing measures
to avoid or minimize such a threat.

Some of the many issues dealt with under the Convention include:

. Measures and incentives for the conservation and sustainable use of biological diversity.
. Regulated access to genetic resources.

. Access to and transfer of technology, including biotechnology.

. Technical and scientific cooperation.

. Impact assessment.

. Education and public awareness.

. Provision of financial resources.

. National reporting on efforts to implement treaty commitments.

National Action

The Convention on Biological Diversity, as an international treaty, identifies a common problem,
sets overall goals and policies and general obligations, and organizes technical and financial
cooperation. However, the responsibility for achieving its goals rests largely with the countries
themselves. At the national level, private companies, landowners, fishermen and farmers take
most of the actions that affect biodiversity. Governments need to provide the critical role of
leadership, particularly by setting rules that guide the use of natural resources, and by protecting
biodiversity where they have direct control over the land and water.

Under the Convention, Governments are required to develop national biodiversity strategies
and action plans, and to integrate these into broader national plans for environment and
development. This is particularly important for such sectors as forestry, agriculture, fisheries,
energy, transportation and urban planning.
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Other treaty commitments include:

L]

L]

Identifying and monitoring the important components of biodiversity that needs to be
conserved and used sustainably.

Establishing protected areas to conserve biodiversity while promoting environmentally
sound development around these areas.

Rehabilitating and restoring degraded ecosystems and promoting the recovery of
threatened species in collaboration with local residents.

Respecting, preserving and maintaining traditional knowledge of the sustainable use of
biological diversity with the involvement of indigenous peoples and local communities.

Preventing the introduction of, controlling and eradicating alien species that could threaten
ecosystems, habitats or species.

Controlling the risks posed by organisms modified by biotechnology.

Promoting public participation, and educating people and raising awareness about the
importance of biological diversity and the need to conserve it.

Reporting on how each country is meeting its biodiversity goals.

Taking action

The conservation of each country’s biodiversity can be achieved in various ways. "In-situ"
conservation — the primary means of conservation — focuses on conserving genes, species
and ecosystems in their natural surroundings, for example by establishing protected areas,
rehabilitating degraded ecosystems, and adopting legislation to protect threatened species. "Ex-
situ”" conservation uses zoos, botanical gardens and gene banks to conserve species. There
are many examples of country-level initiatives to integrate the objectives of conservation and
sustainable use:

°

In 1994, Uganda adopted a programme under which protected wildlife areas shared part of
their tourism revenues with local people -- an approach now being used in several African
countries.

Costa Rica’s 1996 Forestry Law includes provisions to compensate private landowners and
forest managers who maintain or increase the area of forest within their properties.

Through weekly "farmer field schools", some 2 million rice farmers in several Asian countries
have enhanced their understanding of the tropical rice ecosystem — including the interactions
between insect pests of rice, their natural enemies, fish farmed in the rice paddies, and the
crop itself — in order to improve their crop management practices. As a result, they have
increased their crop yields, while at the same time almost eliminating insecticide use.

Clayoquot Sound on the western coast of Vancouver Island, Canada, encompasses
forests and marine and coastal systems. The establishment of adaptive management to
implement the ecosystem approach at the local level is currently under development with
the involvement of indigenous communities, with a view to ensuring rational use of the forest
and marine resources.
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The Convention’s success depends on the combined efforts of the world’s nations. The
responsibility to implement the Convention lies with the individual countries and, to a large
extent, compliance will depend on informed self-interest and peer pressure from other countries
and from public opinion. The Convention Secretariat in Montreal regularly organizes global and
regional meetings — where Governments, nongovernmental organizations, the academic and
scientific communities, the private sector and other interested groups or individuals share ideas
and compare strategies.

Sharing the benefits of genetic resources

An important part of the biodiversity debate involves access to and sharing of the benefits arising
out of the commercial and other use of genetic material, such as pharmaceutical products. The
treaty recognizes a country’s sovereignty over its genetic resources, and provides that access to
valuable biological resources be carried out on "mutually agreed terms" and subject to the "prior
informed consent" of the country of origin. When a micro-organism, plant or animal is used for
a commercial application, the country from which it came has the right to benefit through cash,
samples of what is collected, the participation or training of national researchers, the transfer of
biotechnology equipment and know-how, and shares of any profits. Work has begun to translate
this concept into reality and there are already examples of benefit-sharing arrangements, such as:

. In 1995, the Philippines required bio-prospectors to get "prior informed consent" from both
the Government and local peoples.

. Costa Rica’s National Institute of Biodiversity (INBIO) signed a historic bio-prospecting
agreement with a major drug company to receive funds and share in benefits from biological
materials that are commercialized.

The Biosafety Protocol

Since the domestication of the first crops and farm animals, we have altered their genetic makeup
through selective breeding and cross-fertilization. The results have been greater agricultural
productivity and improved human nutrition.

In recent years, advances in biotechnology techniques have enabled us to cross the species
barrier by transferring genes from one species to another. We now have transgenic plants,
such as tomatoes and strawberries that have been modified to protect the plants from frost.
Some varieties of potato and corn have received genes from a bacterium that enables them to
produce their own insecticide. Other plants have been modified to tolerate herbicides sprayed
to kill weeds. Living Modified Organisms (LMOs) are becoming part of an increasing number of
products, including foods and food additives, beverages, drugs, adhesives, and fuels. Agricultural
and pharmaceutical LMOs have rapidly become a multi-billion-dollar global industry.

Biotechnology is being promoted as a better way to grow crops and produce medicines, but it
has raised concerns about potential side effects on human health and the environment. In some
countries, genetically altered agricultural products have been sold without much debate, while in
others, there have been vocal protests against their use, particularly when they are sold without
being identified as genetically modified.
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In response to these concerns, Governments negotiated a subsidiary agreement to the
Convention to address the potential risks posed by cross-border trade and accidental releases
of LMOs. Adopted in January 2000, the Cartagena Protocol on Biosafety allows Governments to
signal whether or not they are willing to accept imports of agricultural commodities that include
LMOs by communicating their decision to the world community via a Biosafety Clearing House,
a mechanism set up to facilitate the exchange of information on, and experience with, LMOs.
In addition, commaodities that may contain LMOs are to be clearly labelled as such when being
exported.

Exporters must also provide detailed information to each importing country in advance of the
first shipment of seeds, live fish and other LMOs that are to be intentionally introduced into
the environment, and the importer must then authorize the shipment. The aim is to ensure that
recipient countries have both the opportunity and the capacity to assess any risks involving the
products of modern biotechnology. The Protocol will enter into force after it has been ratified by
50 Governments.

Secretary-General Kofi Annan, in his Millennium Report has proposed convening a high-level
global policy network to address these and related controversies concerning the risks and
opportunities associated with the increased use of biotechnology and bioengineering.

A new initiative for assessing ecosystems

During the past three decades we have become increasingly aware that the natural ecosystems
on which human life depends are under threat. But we still lack detailed knowledge of the
extent of the damage — or its causes. Secretary-General Kofi Annan, in his Millennium Report,
has underscored the need to develop a truly comprehensive global evaluation of the condition
of the five major ecosystems: forests, freshwater systems, grasslands, coastal areas and
agroecosystems. This proposed the Millennium Ecosystem Assessment seeks to produce just
such an evaluation.

An initiative of the World Resources Institute, the World Bank, the United Nations Development
Programme and the United Nations Environment Programme, among others, will draw on and
collate existing sources of data and promote new research to fill the missing knowledge gaps.

The Secretary-General has called on the Member States to help provide the necessary financial
support for the Millennium Ecosystem Assessment and to become actively engaged in it. Both
developed and developing country Governments will benefit from the research work. The private
sector will also benefit by being able to make more informed forecasts. And it will provide civil
society with the information they need to hold corporations and Governments accountable for
meeting their environmental obligations.

Joining hands

While Governments should play a leadership role, other parts of society need to be actively
involved. After all, it is the choices and actions of billions of individuals that will determine whether
or not biodiversity is conserved and used sustainably.

In an era when economics is a dominant force in world affairs, it is more important than ever to
have business willingly involved in environmental protection and the sustainable use of nature.
Fortunately, a growing number of companies have found ways to make a profit while reducing
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their environmental impacts, thus increasing goodwill from their business partners, employees
and consumers.

Local communities play a key role since they are the true "managers" of the ecosystems in
which they live. Many projects have been successfully developed in recent years involving the
participation of local and indigenous communities in the sustainable management of biodiversity.

Finally, the ultimate decision-maker for biodiversity is the individual citizen. The small choices
that individuals make add up to a large impact because it is personal consumption that drives
development, which in turn uses and pollutes nature. By carefully choosing the products they buy
and the government policies that they support, the general public can begin to steer the world
towards sustainable development. Governments, companies and others have a responsibility to
lead and inform the public, but, finally, it is individual choices, made billions of times a day, that
count the most.

On a practical level, one can join others in:

1. Beautifying school grounds and parks, using local plant species.

2 Reclaiming abandoned lots into community gardens; adopting a local park.
3. Educating one another about local species of animals and plants.
4

Forming wildlife and gardening organizations, or joining existing ones.
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UN Briefing Paper on
Poverty

Overview

"l call on the international community at the highest level ... to adopt the target of halving the proportion of
people living in extreme poverty, and so lifting more than 1 billion people out of it, by 2015."

Secretary-General Kofi Annan in the Millenium Report
Vital Statistics

. More than 2.8 billion people, close to half the world's population, live on less than the
equivalent of $2/day. More than 1.2 billion people, or about 20 per cent of the world
population, live on less than the equivalent of $1/day.

. South Asia has the largest number of poor people (522 million of whom live on less than
the equivalent of $1/day). Sub-Saharan Africa has the highest proportion of people who are
poor, with poverty affecting 46.3 per cent or close to half of the regions' population.

. Nearly 1 billion people are illiterate; more than 1 billion people do not have access to safe
water; some 840 million people go hungry or face food insecurity; about one-third of all
children under five suffer from malnutrition.

. The estimated cost of providing universal access to basic social services and transfers to
alleviate income poverty is $80 billion, which is less than 0.5 per cent of global income.

. The top fifth (20 per cent) of the world's people who live in the highest income countries
have access to 86 per cent of world gross domestic product (GDP). The bottom fifth, in the
poorest countries, has about one per cent.

. The assets of the world's three richest men exceed the combined Gross Domestic Products
of the world's 48 poorest countries.

The poverty trap

Until recently, poverty was understood largely in terms of income—or a lack of one. To be poor
meant that one could not afford the cost of providing a proper diet or home. But poverty is about
more than a shortfall in income or calorie intake. It is about the denial of opportunities and choices
that are widely regarded as essential to lead a long, healthy, creative life and to enjoy a decent
standard of living, freedom, dignity, self-esteem and the respect of others.

People don't live in the squalor of the slums, squatter communities, low-rent districts or beside
garbage dumps because they want to. They have no other choice. Possessing little money, little
education, few skills for the marketplace and a multitude of health problems, nearly half of all the
people in the world live in poverty, without much opportunity to improve their lives.

Poverty has multiple dimensions, and many of them are inter-related, making for a vicious cycle:

. Poor health, disease and disability can prevent people from working full time, limiting their
income and their ability to work to move out of poverty. Health problems for the breadwinner
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mean income problems, but an iliness in the family can ruin an entire household. Not only
is income lost, but expenses go up due to the need for medicines and health care and the
need for family members to care for the sick person.

. Those with less formal education tend to be disproportionately represented in the ranks of
the poor, perhaps because they are more likely to hold poorly paid jobs or to be unemployed.
Poor families often face enormous difficulties in keeping their children in school due to the
costs, as well as to the pressure to have as many household members, including children,
out working. The next generation, being poorly educated, could in turn end up holding similar
poorly paid jobs.

. Women with children constitute the maijority of the poor in many countries. Where women
can move out of poverty their children appear to face a brighter future, but where their
chances are limited, poverty is transmitted inter-generationally. In many cases, girls have
higher dropout rates as they are the first to be pulled out of school to help with household
work and childcare. Yet, experience has shown that investment in girls’ and women’s
education not only makes for greater equity but also tends to translate directly into better
nutrition for the family, better health care, declining fertility and potentially greater economic
empowerment.

. Poverty has been identified as a major factor in the spread of HIV/AIDS in many parts of
Africa. From simply being a cause of individual suffering, HIV/AIDS has become a major
economic and social crisis for entire economies, as it affects the economically productive
sections of society and makes it harder to eradicate poverty. It is estimated that at the end
of 1999, nearly 34 million people worldwide were infected with HIV and by that by 2010 in
Africa alone there will be 40 million orphans from the epidemic.

. As United Nations Secretary General Kofi Annan points out in his Millennium Report,
"poor countries -- especially those with significant inequality between ethnic and religious
communities -- are far more likely to be embroiled in conflicts than rich ones." In fact, twenty
of the world’s 38 poorest countries are either in the middle of an armed conflict or have
recently emerged from it, according to other UN sources.

The roots of poverty

Poverty exists in many of the industrialized countries and characterizes whole regions of the
developing world. The roots of poverty lie in a tangled web of local situations combined with
national and international circumstances. It is the product of economic processes occurring at a
variety of levels, as well as a range of particular social and economic conditions that appear to
structure the possibilities of the individual.

Consider the following:

Some countries have to pay more to finance their debt than they can spend on health and
education: An obligation to repay debt incurred by past regimes—sometimes due to bad advice
from developed countries, sometimes due to corrupt regimes—has severely curtailed the ability
of many countries' efforts to break the poverty cycle. Sub-Saharan Africa pays over 14 per cent
of export revenue in debt service. South Asia, another very poor region, pays 22 per cent. The
Latin American and the Caribbean region must devote almost one-third of its export revenue to
debt servicing.
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. In recent years, Tanzania’s debt service payments have been nine times its expenditure on
primary health care, and four times as much as that spent on primary education.

. The value of Honduras’s debt is 208 per cent of its exports; its debt service accounts for
55 per cent of Government expenditures.

In 1999, the IMF and the World Bank adopted the Enhanced Heavily Indebted Poor Countries
Initiative, aimed at providing debt relief to 41 heavily indebted poor countries (HIPCs). The plan
is expected to relieve up to 70 per cent of the approximately $170 billion debt that these countries
owe. But so far, few countries have been able to qualify for relief and debt servicing has not always
been sustainable. i.e. even after debt relief, the cost of servicing the debt has been greater than
the amount spent on basic health and education, leave alone allowing for increased investment
levels necessary for economic growth.

Trade-related factors and structural adjustment policies have had unfavourable effects:
Many developing countries must rely on exporting unprocessed agricultural commodities to earn
income overseas, but the prices of these agricultural products have been relatively unfavourable
and have continued to fall. At the same time, world market prices for fuel and for manufactured
and processed goods have risen. Furthermore, many developed countries have imposed steep
trade restrictions on agricultural products from developing countries, making it harder for them
to sell their goods. With depressed earnings, many countries have been unable to break out of
the poverty cycle through a focus on exports. At the same time, depressed export prices but a
rising import bill made for balance of payment problems, a rise in borrowing and in the current
context, higher debt levels. Some estimates of the loss on account of declining prices in the
year 1992, find it to be higher than the total aid budget of the OECD for that year ($65 billion
compared to $58 billion). The situation was often compounded by structural adjustment policies
which encouraged depreciation of the currencies.

. Indonesia, once self sufficient in food, more recently had come to depend on imported food —
20 million tonnes of rice a year. This had disastrous consequences in the late 1990s, when in
the wake of the Asian crisis, the currency was severely devalued (500%) and local conditions
made for inadequate supplies of domestically produced food. The price of imported rice
skyrocketed and according to one estimate, more than 100 million Indonesians joined the
ranks of the poor as a consequence.

Owning few assets, the poor have little access to capital or credit: In many countries, a
majority depend upon agriculture and inadequate access to land is one of the primary causes of
rural poverty. Most of the world's poor either own no land or own land not worth owning. The land
they live on is generally of poor quality for farming, and often subject to damage from storms and
other natural disasters. Or they are subject to century-old land-owning systems that perpetuate
an almost feudal-like system of land tenure, such as in the haciendasystem in the Philippines.
Caught in a trap between marginal incomes and little chance to obtain funds for improvements,
there is little opportunity for advancement. Land reforms, public investment in rural infrastructure,
technology and marketing services along with increased credit and price stability are necessary
to remove the multiple constraints restricting the possibilities of the rural poor.

Lack of sufficient employment opportunities: Escaping the poverty of the rural areas, many
people head toward the cities — in their own and in foreign countries -- to find a job. But in most
countries, there aren't enough decent jobs—the kind that pays a living wage—to go around. Poor
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people then tend to try to eke out a living at the margins—in what has become known as the
informal sector. The pressure on this sector is heightened with labour displacing technical change,
declining growth of the economy and formal sectors, and by budget cuts. However, people in the
informal sector barely scrape by, and enjoy little or no social protection. Globally, it is estimated
that of a workforce of a three billion people, 140 million are unemployed, and between a quarter
and a third are underemployed.

Inadequate infrastructure and lack of access to basic social services in relation to
education, health and reproductive health: Often living in areas that have no sewage or clean
water, poor people are much more susceptible to illness and disease. They also often lack the
mean to obtain the health care they need. At the same time, people living in poorer areas lack
information on health and reproductive health issues, and consequently, are often uninformed on
measures they can take to avoid risks.

Social exclusion: There are biases and prejudices in every country, and in some cases policies
that exclude people of a certain race, religion, or sex from attaining positions of power or from
getting good jobs. Often the bias has no basis in the law but is active nevertheless as in the case of
gender discrimination or marginalisation of indigenous peoples. In such cases, affirmative action
policies may need to be adopted for a period of time to improve the conditions of the excluded
and to make for more equitable access to job opportunities.

Re-defining poverty

In the early days of the UN, poverty was measured in terms of the ability to meet a minimum
number of calories or to have a minimum level of income to satisfy needs (income poverty). A
"poverty line" defined this minimum level and the poor constituted the actual number of people
whose incomes or calorie intake is less than this. A commonly used measure for purposes of
international comparisons of income poverty is the $1 or $2 per day measure (purchasing power
equivalent to $1 or $2 in the United States in 1993). There have been changes in thinking as to
how to measure poverty with attempts at incorporating some of its various dimensions, as well
as its circular connections that we talked about earlier.

In the 1970s the International Labour Organization (ILO) broadened the focus, and poverty came
to be seen as the inability to meet basic needs. In the 1980s and 90s, the concept underwent
further change by considering non-monetary aspects such as isolation, powerlessness,
vulnerability and lack of security, as well as an individual's capacity and capability to experience
well being.

Inspired by the work of Amartya Sen, a world famous economist who won the Nobel Prize for
Economics in 1999, the United Nations Development Programme (UNDP) introduced measures
for progress and for deprivation that focus on poverty from a human development perspective.
It now views poverty as a denial of choices and opportunities for living a tolerable life. The
human poverty index (HPI) constructed for each country provides a country-by-country picture
of deprivation in terms of longevity, education and economic factors. Considering poverty in a
different way leads to new observations. For example, an elevated level of the United States
population experiences acute "human poverty" despite its high average income levels.
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A strategy to fight poverty

In programmes aimed at tackling poverty, specific goals have been created and efforts
concentrated or focused on meeting those targeted goals. Through this approach there has been
some progress in poverty reduction since 1970, although it has not been spread equally over the
different parts of the world. Most of the decline in poverty took place in East Asia, notably in China.
In developing countries, infant mortality was cut by more than 40% and adult illiteracy by 50%.
A newborn baby can expect to live 10 years longer, and combined net primary and secondary
school enrolment has increased by nearly 50%. But there have also been reversals over the last
few years, and huge problems remain.

Based on the experience of the past years, there is now a growing consensus among national
and international policy makers on what works and what does not in fighting poverty. Policies that
are part of the successful poverty reduction package of different countries include the following:

Inclusive and broad-based economic growth: Economic growth is one of the most important
factors in helping to reduce poverty, but it is not sufficient. The effectiveness of economic growth
in reducing poverty depends upon the structure of growth, existing levels of inequality and on
how the benefits of growth are distributed.

Inequality in income is a function of the distribution of economic assets (land, industrial and
financial capital), and so-called "human capital" in the form of education and skills. Governments
need to work on creating more equity in the distribution of income and assets.

The effectiveness of growth in reducing poverty also depends on the extent of growth and
employment opportunities created, and whether it takes place in areas and sectors where the
poor are located. In most cases, with the exception of the South East Asian countries (Republic of
Korea, Taiwan Province of China, Malaysia, etc.) in their high growth phase, there has not been
sufficient employment generation in the formal sector of the economy. Attention now needs to be
paid to the informal sector of the economy.

. According to the Secretary-General's Millennium Report, a 1 per centincrease in a country's
gross domestic product can bring about an increase in the incomes of the poorest 20 per
cent of the population. But this cannot happen where inequalities in society do not permit
growth to benefit the poor.

. Chinais an example of what could be achieved by rapid economic growth built on investment
in people: the gap in average income between China and the rest of the world has decreased
by over 50 % compared to 40 years ago.

However, prospects for growth in the world economy currently are rather bleak. The world
economy appears to be growing too slowly to create enough jobs or to make a real impact on
poverty. Even the industrialized countries appear to be stuck with high unemployment, a major
cause of poverty. This suggests that economies cannot rely on growth to pull them out of poverty,
but must take specific steps to target poverty reduction directly.

Growth, if it is achieved at the cost of environmental degradation, can also undermine the
livelihoods of the poor who are dependent upon these resources. Hence, development policies
need to be sensitive to the social and economic environments of the poor.
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. After the 1992 Earth Summit (Rio de Janeiro, Brazil), the Philippines was the first country to
establish a council for sustainable development with partners from Government, civil society
and private business. Key businesses worked to implement sustainable development
initiatives — reusing by-products, controlling pollution levels and including environmental
provisions in collective bargaining agreements with labour unions.

Realizing Globalization's Potential: The phenomenon of large corporations operating in many
countries, in the hands of private individuals who make decisions about opening/closing and
reorganizing operations that affect the lives of many people, is a reality of this new millennium. The
process called globalization and increased economic integration offer countries many positive
market and employment opportunities. But there are also risks and problems associated with
it. The poor in poor countries at this time are often victims of this process. (See Briefing Paper
on Globalization for a more comprehensive discussion of its pros and cons.) Countries need to
prepare themselves for globalization by:

. building up the competitive advantage of their industries.
. addressing the problems of those who will lose out from global competition; and

. improving technology and increasing productivity so as to avoid competing on the basis of
low wages, poorly regulated working conditions and exploitation of the environment.

Even after they have done all this, nothing is guaranteed. Markets may be saturated and despite
globalization, many industrialized countries also still protect their markets with tariffs and quotas
and discriminate against the products of developing countries. Better trade policies, fairer rules
and terms that allow poor countries to enter developed country markets need to be put in place.
The United Nations Secretary-General has urged all industrialized countries to consider granting
duty-free and quota-free access for essentially all exports from the least developed countries.
Governments and international agencies also need to work on preparing countries assisting them
in developing regulatory policies that will soften the negative impact of volatile financial flows.

Promoting good governance, accountability and participation: Honest and fair government
practices, free of corruption; decision making open to the input of the public; and follow-up
actions in accordance with decisions made, are measures needed to eradicate poverty. Of prime
importance are:

. good governance - the conduct of a government that is honest and fair; see briefing on
governance

. transparency - decision making can be open to public input and scrutiny; and

. accountability - ensuring that follow-up actions are in accordance with decisions openly
arrived at, and that they can help ensure that the benefits of growth and poverty reduction
policies actually reach the poor.
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Key in bringing this about is the role that civil society can play, as is the process of allowing and
encouraging the participation of the poor themselves in the making of policies, especially those
that affect them directly. There is a clear link between empowering the poor and overcoming
poverty. According to the UNDP Poverty Report 2000:

. In Andhra Pradesh, India, women organized themselves into self-help groups (SHG), which
mobilized community savings, created opportunities for income generation for women via
the increased access to credit and through a focus on skill formation and improved the
status of women. The groups mobilized the community to make recommendations about
loan priorities, and also tried to reduce or eliminate child labor and improve the condition
of girls.

. Similarly, in Cambodia, local communities developed their own anti-poverty projects.
Villagers brainstormed about their problems, they asked questions of officials and expressed
their opinions about how best to do things.

. In Bulgaria, self-governing civic organizations increasingly provided vocational training,
fostering new businesses, protecting the environment and resolving conflicts.

Provision of basic services and budgetary policies: The way in which public resources are
mobilized and spent determines the kind of impact that it has on poverty. A fair and equitable
public budgetary policy (relating to expenditure, taxation and government fiscal priorities) can
also help to promote economic growth, reduce inequality and make development more pro-poor.
Examples of success in pro-poor and participatory budgetary policies can be found in India, Brazil
and Uganda.

Bringing about improvements in the quality of life, or reducing the level of deprivation, is a function
not only of the resources available but also of the economic and social priorities and policies
of government. Reducing the impact of the various dimensions of poverty is possible, even at
low levels of income. Government spending on health and education, in combination with other
policies that promote equitable growth, is particularly important in addressing poverty. Such social
provisioning policies can help:

. reduce the experience of deprivation and poverty;
. increase peoples' productive capacities and possibilities; and

. reduce the amount that government must spend on dealing with the impacts of health or
other crises and deprivation.

Countries such as Costa Rica, Cuba, Sri Lanka and Viet Nam and the state of Kerala in India have
secured better health conditions, greater reductions in mortality and improvements in literacy over
others with similar or greater economic resources. Viet Nam, with a per capita income of $350,
has a lower infant mortality (31 as compared to 60 per 1,000 live births) and higher adult literacy
(92.9% as compared to 84.6%) than South Africa, which has a per-capita income of $3,310.

Mauritius, a small island nation in the Indian Ocean cut its military budget and invested heavily in
health and education. Today, all Mauritians have access to sanitation, 98 per cent to safe water
and 97 per cent of births are attended by skilled health staff.
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Achieving Gender Equity: More women than men live in absolute poverty. Economic crises
have often hit them harder. Few of them tend to get fewer skilled jobs, and in situations of growing
unemployment they are often the first to lose their jobs. This increases their vulnerability and
makes them more susceptible to falling into poverty, a phenomenon referred to as the feminization
of poverty. Yet, as mentioned earlier, experience has shown that investment in girls’ and women's
education translates directly into better nutrition for the family, better health care and declining
fertility. It has also been widely acknowledged that poverty is unlikely to be overcome without
specific immediate and sustained attention to girls' education and women's empowerment.
According to one estimate, closing the gender gap in education adds 0.5 percentage points to
annual growth in GNP per capita.

National and International targets for poverty reduction: Throughout the 1990s, a series of
international conferences on global development issues was held, with the eradication of poverty
as a central goal. The World Summit for Social Development in 1995 expanded the context of
poverty eradication to include such factors as:

. access to basic services

. productive employment

. sustainable livelihoods

. sense of human security

. reduction of inequalities

. elimination of discrimination

. participation in the life of the community.

At the summit, 117 nations pledged that their countries would take steps to eradicate poverty.
Following the summit, countries were expected to establish national targets and policies to
eradicate poverty.

The five-year follow-up review conference in Geneva in June 2000 recognized that "Since the
Summit, globalization has presented new challenges for the fulfilment of the commitments made
and the realization of the goals of the Summit ... The growing interdependence of nations, which
has caused economic shocks to be transmitted across national borders, as well as increased
inequality, highlights weaknesses in current international and national institutional arrangements
and economic and social policies, and reinforces the importance of strengthening them through
appropriate reforms."

As of now, it appears that with the slow growth in the world economy, and with countries struggling
to revive economic growth, there is no prospect for their reaching their poverty targets any time
soon.
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Targets for a new millennium: In his Millennium Report, Secretary-General Kofi Annan lists
ensuring freedom from want as the top-most priority facing humanity today. "We must spare no
effort to free our fellow men and women from the abject and dehumanizing poverty," he declares.
In the report, he identifies the following seven goals:

. halving the proportion of people living on less than a dollar a day;

. halving the proportion of people who suffer from hunger;

. halving the proportion of people who are unable to obtain safe drinking water;

. providing primary education to all girls and boys on an equal basis;

. halting—or even reversing—the spread of HIV/AIDS and the scourge of malaria;

. reducing maternal mortality by three-quarters and child mortality by two-thirds; and
. improvement in the lives of at least 100 million slum dwellers.

But how are such goals to be achieved?

The Secretary-General proposes very specific actions that affluent Governments should
undertake:

. Grant free access to their markets for goods produced in poorer countries;
. Write off foreign debts;
. Grant more generous development assistance; and

. Work with pharmaceutical companies to develop an effective and affordable vaccine against
HIV.
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UN Briefing Paper on
Human rights

Overview

"As Secretary General | have made human rights a priority in every programme the United Nations launches
and in every mission we embark upon. | have done so because the promotion and defence of human rights is
at the heart of every aspect of our work and every article of our Charter. Above all, | believe human rights are
at the core of our sacred bond with the peoples of the United Nations.

Kofi Annan, "The Question of Intervention,” 1999
Vital Statistics

. The Universal Declaration of Human Rights, adopted unanimously in 1948 and translated
into over 300 national and local languages, is the best known and most cited human rights
document in the world.

. More than 80 international human rights instruments have been created since then.

. The office of the High Commissioner for Human Rights, the UN official with principal
responsibility for human rights activities, receives reports of over 200,000 violations per year.

. A statute creating an International Criminal Court was adopted. Over 100 Member States
signed it.

. The Office of the High Commissioner for Human Rights has set up a fax hot line for receiving
complaints of violations of human rights. The fax number in Geneva is 41-22-917-9018.

A small step...

There are some 200,000 Guarani Indians living in Bolivia, Argentina, Brazil and Paraguay. For
many years, schools in these countries taught only in Spanish and did not allow the use of Indian
languages. Guarani children were unable to cope with the new language and lagged behind. Many
thought they were stupid and backward. Then in 1989, two United Nations agencies, UNICEF
and UNESCO, started a new school programme for the Guarani children, allowing them to learn
two languages, Spanish and Guarani.

The initiative soon paid off. Guarani children began getting higher grades in all subjects. As a
result, fewer children left schools before finishing. Thanks to the United Nations, the Guarani
Indians will no longer be punished for speaking their own language.

...toward a giant leap

Now, more than a decade later, the world’s indigenous peoples, including the American Indians,
have won another significant recognition. For the first time, the United Nations has established a
permanent forum to discuss issues important to the indigenous peoples. This forum, which will be
a sub-group of the UN’s Economic and Social Council, will deal with human rights, environmental,
educational and development issues affecting indigenous people around the world.

"Itis an exhilarating, historic day," said a spokesman for the indigenous peoples. This was another
important step for the United Nations in its quest for establishing universal recognition of all
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rights for all peoples, a principle enshrined in the Universal Declaration of Human Rights. The
explanation and articulation of the rights defined by the Universal Declaration has now achieved
virtually universal acceptance. Today the Universal Declaration, translated into over 300 national
and local languages, is the best-known and most cited human rights document in the world. It has
served as a model for numerous international treaties and declarations as well as the constitutions
and laws of many countries. The Declaration has inspired more than 80 international human rights
instruments, which together constitute a comprehensive system of legally binding treaties for the
promotion and protection of human rights.

There is now international recognition that respect for human rights includes:

. the right of political choice;

. the freedom of association;

. the freedom of opinion and expression;

. the right to express and enjoy one’s own culture;

. the right to be free from arbitrary arrest and detention;

. the right to an adequate standard of living, including health, housing and food;
. the right to be free; and

. the right to work.

During the past five and a half decades, the list of rights clarified and articulated by International
Law has expanded dramatically to include new issues, such as the right to development,
capital punishment, children in armed conflicts, compensation of victims, disability, discrimination
based on HIV/AIDS, enforced or involuntary disappearances, environment, impunity, indigenous
peoples, migrant workers, peacekeeping operations, sale of children, terrorism, human rights
defenders, war crimes and many more.

But assuring human rights for all people remains a daunting challenge, especially given the
impunity with which they continue to be violated in all parts of the world. In a survey conducted
in 1999, the world's largest ever public opinion poll survey conducted by Gallup International,
respondents showed widespread dissatisfaction with the level of respect for human rights. In
one region, fewer than one in 10 citizens believed that human rights were being fully respected,
while one-third believed they were not observed at all. Discrimination by race and gender were
commonly expressed concerns.

The building blocks

The major advances in human rights and human development came after the horrors of the
Second World War. The 1945 Charter of the United Nations, followed by the Universal Declaration
of Human Rights in 1948, ushered in a new era of international commitment to human freedoms.
Among other things, they:

. emphasized the universality of rights, centered on the equality of all people;

. recognized the realization of human rights as a collective goal of humanity;
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. identified a comprehensive range of all rights -- civil, political, economic, social and cultural
-- for all people;

. created an international system for promoting the realization of human rights with institutions
to set standards, establish international laws and monitor performance (but without powers
of enforcement); and

. established the State's accountability for its human rights obligations and commitments
under international law.

Work on international human rights legislation continued. But polarized by the cold war, the
rhetoric of human rights was often reduced to a weapon in official propaganda for geopolitical
interests. The West emphasized civil and political rights, pointing the finger at socialist countries
for denying these rights. The socialist (and many developing) countries emphasized economic
and social rights, criticizing the richest Western countries for their failure to secure these rights
for all citizens. In the 1960s this led to two separate covenants -- one for civil and political rights;
the other for economic, social and cultural rights.

The 1980s brought a strong renewal of international interest and action, propelled by a surge
of activity by civil society on issues of democracy, women’s and children’s rights, rights of
indigenous peoples and other issues. The two most notable achievements in these areas were:
the Convention on the elimination of All Forms of Discrimination Against Women (1979) and the
Convention on the Rights of the Child (1989). Another milestone was the adoption in 1984 of
the Convention against Torture and Other Degrading Treatment or Punishment, which declared
torture as an international crime.

In 1986 the Declaration on the Right to Development was adopted. And further strong
commitments were made at the World Conference on Human Rights in Vienna in 1993. This was
followed by the creation of the position of United Nations High Commissioner for Human Rights
and the growing advocacy for rights internationally and nationally. The late 1990s and the turn of
the millennium brought other exciting developments:

. The 1998 Rome Statute to establish the International Criminal Court opened up possibility
for prosecuting those responsible for crimes against humanity. By April 2000 nearly
100 countries signed it.

. Establishment of the International Tribunals for former Yugoslavia (1993) and for Rwanda
(1994) is helping enforce individual accountability for war crimes.

. The optional protocol to CEDAW (1999) has opened the way for individuals to submit claims
of violations of women's rights.

. Two new Optional Protocols to the Convention on the Rights of the Child have strengthened
the landmark 1989 treaty: one on child soldiers, the other on sale of children.

. Useful stock taking exercises regarding government programs in women' rights and social
development was carried out in the Beijing+5 and Coppenhagen+5 review conferences.

. The appointment of three new Special Rapporteurs -- on the right to adequate housing, the
right to food and the issue of globalization and its impact on the full enjoyment of all human
rights -- will help focus on the emerging human rights issues.
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Principal human rights instruments

L]

International Bill of rights: The International Bill of Rights consists of the Universal
Declaration of Human Rights (UDHR), the International Covenant on Civil and Political
Rights (ICCPR) and its two optional protocols and the International Covenant on Economic,
Social and Cultural Rights (ICESCER). UDHR is a Declaration adopted by the General
Assembly and hence requires no ratification; ICCPR has been ratified by 144 countries and
ICESCER by 142 countries.

International Convention on the Elimination of All Forms of Racial Discrimination:
Adopted in 1965 and entered into force in 1969, it deals with a particular kind of
discrimination — that based on race, colour, descent or national ethnic origin. Ratification:
156 countries.

Convention on the Elimination of All Forms of Discrimination Against Women
(CEDAW). Adopted in 1979 and entered into force in 1981, this represents the first
comprehensive, legally binding international instrument prohibiting discrimination against
women and obligating Governments to take affirmative action to advance gender equality.
Ratification: 165.

Convention Against Torture and Other Cruel, Inhuman and Degrading Treatment or
Punishment. Adopted in 1984 and entered into force in 1989, the Convention lays out the
steps to be taken by Governments to prevent torture and other cruel or degrading treatment
or punishment. Ratification: 119 countries.

Convention on the Rights of the Child. Adopted in 1989 and entered into force in 1991,
the Convention recognizes the need for specific attention to protecting and promoting the
rights of children. Ratification: 191 countries.

How is compliance monitored once a country ratifies a Convention?

Within each of the six major human rights treaties there is a provision to set up a treaty body to
monitor compliance. This treaty body examines report of States which have ratified the treaty.
Each year they engage in dialogue with approximately 60 national Governments and issue
concluding observations and suggestions by independent experts for improvement. Some of
these bodies are:

°

L]

L]

The Committee on the Elimination of Racial Discrimination

The Committee on the Elimination of Discrimination against Women
The Committee on the Rights of the Child

The Committee against Torture

The Human Rights Committee

The Committee on Economic, Social and Cultural Rights
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In addition, mechanisms have been set up beyond the Conventions to address special issues.
Such mechanisms include the creation of:

. United Nations Special Rapporteurs

. Special Representatives of the Secretary-General
. Experts

. Working Groups

Human rights and human security

In the 1990s, the world witnessed some of the worst violations of human rights. In country
after country, innocent civilians became targets of unprecedented terror, often led by armed
groups who demonstrated scant regard for human life and human values. In some cases, the
Governments were unable to protect their own civilians; in others, the Governments themselves
took part in attacking civilians, especially minority ethnic groups. From Angola and Sierra Leone to
Bosnia and Kosovo to East Timor, millions have been killed; over 30 million have been displaced;
countless men, women and children have been denied some of the most fundamental human
rights.

What should be done when faced with such humanitarian crises?

Secretary-General Kofi Annan says the United Nations — and the international community —
cannot accept a situation where people are brutalized behind national boundaries. "A United
Nations that will not stand up for human rights is a United Nations that cannot stand up for itself.
We know where our mission for human rights begins and ends: with the individual and his or her
universal and inalienable rights -- to speak, to act, to grow, to learn and to live according to his
or her own conscience," he said.

To address the new humanitarian challenges, in a report to the Security Council submitted in
September 1999, the Secretary-General proposed specific recommendations for consideration
by the Member States, including:

. Ratification and implementation of international instruments: He urged Member States
to ratify the major instruments of international humanitarian law, human rights law and
refugee law, and to adhere to them.

. Accountability for war crimes: When Governments or groups fail to comply with such
international humanitarian law, enforcement measures should be considered. He asked the
Member States to ratify the Statute of the International Criminal Court.

. Minimum age of recruitment in the armed forces: He asked the Member States to support
raising the minimum age for recruitment in the armed forces to 18.

. Intervention in cases of systematic violations of international law: He asked the
Member States to consider appropriate enforcement action in the face of massive and
ongoing abuses.
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Human rights and development

"Poverty limits human freedoms and deprives a person of dignity," says the 2000 Human
Development Report published the United Nations Development Programme (UNDP). This
statement only re-emphasized what has already been clearly stated by the Universal Declaration
of Human Rights (1948), the Declaration on the Right to Development (1986) and the Vienna
Declaration adopted at the 1993 Human Rights Conference.

To quote the General Assembly Declaration on Development, "the human person is the central
subject of the development process and ...development policy should therefore make the human
being the main participant and beneficiary of development." Yet, at a time of unprecedented
economic growth, more than a billion people live in abject poverty; almost 800 million people
suffer from malnutrition, 140 million school age children do not go to school; and 900 million adults
are illiterate. Of a total world labour force of some 3 billion, 140 million workers are out of work
altogether, and a quarter to a third are underemployed.

One of the ways the United Nations has tried to respond to this need is by setting specific goals
and working towards achieving them. In each of the major world conferences held in the 1990s,
the United Nations set such goals and subsequently took stock of progress made. Based on the
experience of the past years and through close collaboration with the Organization for Economic
Cooperation and Development, the World Bank and the International Monetary Fund, the United
Nations has now come up with seven specific goals to be achieved between the years 2000 and
2015. The goals, outlined in a report entitled "2000: For a better world," are as follows:

. Reduce the proportion of people living in extreme poverty by half;
. Enroll all children in primary school,

. Make progress towards gender equality and empowering women by eliminating gender
disparities in primary and secondary education;

. Reduce infant and child mortality ratios by two-thirds;
. Reduce maternal mortality ratios by three-quarters;
. Provide access for all who need reproductive health services;

. Implement national strategies for sustainable development to reverse the loss of
environmental resources.

In the words of Secretary-General Kofi Annan, the goals are not utopian. They are ambitious, but
achievable. "To reach them, we will need to work hard."

Signs of progress

. The ratification of the Children's Rights Convention by nearly every country on earth since its
adoption by the General Assembly in 1989 has made it the most ratified human rights treaty
in history. Marked changes are occurring in its implementation. At least 22 countries have
incorporated children’s rights in their constitutions. More than 50 countries have a process
of law review to ensure compatibility with the Convention’s provisions. Parliaments in Brazil,
South Africa and Sri Lanka have enacted legislation and national budgets to more clearly
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identify allocations for children. Such harmful traditional practice as genital mutilation is now
banned in a number of West African states, including Burkina Faso and Senegal. Corporal
punishment of children in schools and in the family is prohibited in Austria, Cyprus and the
Nordic countries.

Two new Optional Protocols to the Children's Convention have been adopted. One is
on the involvement of children in armed conflict. It raises from 15 to 18 years the age
at which participation in armed conflicts will be permitted and establishes a ban on
compulsory recruitment below 18 years. The second relates to the sale of children, child
prostitution and child pornography. It gives special emphasis to the criminalization of serious
violations of children's rights - namely sale of children, illegal adoption, child prostitution and
pornography.

CEDAW’s new optional protocol allows individuals to claim remedies for violations of
Convention rights.

Non-governmental organizations can now submit "shadow reports" — alternative statements
to supplement State submissions — to all human rights treaty bodies.

The International Criminal Tribunal for Rwanda found Jean-Paul Akayesu guilty of the crime
of genocide, making him the first person ever found guilty of the crime of genocide by an
international tribunal.

Efforts are under way to set up a tribunal to deal with crimes against humanity committed
by Khmer Rouge in Cambodia. Secretary-General Kofi Annan has recommended that any
such tribunal should have an international character.

Several major multinational corporations have joined with the United Nations in a "Global
Compact", agreeing to respect fundamental human rights, labour rights and environmental norms
everywhere, including in countries where such rights are not fully upheld.

The Seven Freedoms

In an important contribution to the rights-based approach to development, the 2000 Human
Development Report, prepared by the United Nations Development Programme, lists seven
freedoms which all people have the right to enjoy:

[ )

Freedom from discrimination - Women, racial and ethnic groups have suffered violent
discrimination. While the struggles against deep prejudices have brought many gains in
freedom, the war is not yet over for the billions still suffering from discrimination.

Freedom from want - There is enough food, but distribution inequities still account for
hunger and malnutrition. National and global economic systems have to honour obligations
to those humiliated by want.

Freedom for personal development - Fundamental changes are occurring in the
communications and information industries, and at near lightening speed. The opportunities
afforded for personal development through technological changes are enormous. But a
digital divide still exists in the world. Information is different and must be accessible to those
who need and want it. We are all impoverished if the poor are denied opportunities to make
a living. And it is within our power to extend these opportunities to all.
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. Freedom from threats to personal security - The frequency of torture in history provides a
tragic indicator of the evil that lurks in the hearts of people. The elimination of torture, and the
national and international prosecution of those who engage in it, are central to the continuing
struggle for the freedom of personal security. And when rape is the issue, institutions and
values that deny dignity and protection to women must be accountable.

. Freedom for participation - The global gains in democracy are still very recent. Active
involvement in civic institutions and unprecedented access to information and knowledge
by all will enhance fundamental political freedoms.

. Freedom from injustice - Securing this freedom will require institutions that protect people
through transparent rules applied equally to all. Social institutions must be based on
legitimacy, consent and rule of law.

. Freedom for productive work - Much has been achieved in protecting children and
improving the working conditions of adults. Many enjoy this freedom but millions toil in
inhumane conditions while others feel socially excluded by lack of work. Dignity demands a
commitment to including the ostracized and abolishing oppressive working conditions.
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MASTER CADET CA DETSA.’?’

CANADA
INSTRUCTIONAL GUIDE

SECTION 1

EO M502.01 — PERFORM 45 HOURS OF INDIVIDUAL COMMUNITY SERVICE

Total Time: One session = 90 min

PREPARATION

PRE-LESSON INSTRUCTIONS

This 1G supports EO M502.01 (Perform 45 Hour of Individual Community Service) located in A-CR-CCP-705/
PG-001, Royal Canadian Army Cadets Master Cadet Qualification Standard and Plan, Chapter 4.

Review the lesson content and become familiar with the material prior to delivering the lesson.

Gather the required resources:

o One copy of the case study “Sergeant Kaye and Green Narrows Park” located at Annex A for each cadet,
o One copy of the Personal Inventory Handout located at Annex B for each cadet,

o One copy of the Investigation Plan handout located at Annex C for each cadet,

o One copy of the Community Service Checklist located at Annex E for each cadet,

. Pen / pencil and eraser for each cadet, and

. Whiteboard or flipchart and markers.

PRE-LESSON ASSIGNMENT

Nil.

APPROACH

An interactive lecture was chosen for TPs 1 and 2 to orient the cadets to the requirements of PO 502 (Perform
Community Service), introduce cadets to the stages of service learning and generate interest.

A case study was chosen for TP 3 to illustrate the application of the community service model and to stimulate
thought about the different options available under the model.

A practical activity was chosen for TPs 4 and 6 as it is an interactive way to introduce cadets to the first stages
of service learning.

Anin-class activity was chosen for TP 5 as itis an interactive way to stimulate thought on needs in the community
and introduce cadets to ideas they may not have otherwise considered.
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INTRODUCTION

REVIEW
Nil.
OBJECTIVES

By the end of this lesson the cadet shall have an understanding of the requirements for 502 PC (Perform
Community Service) and the stages of service learning. They will also have begun the first stage of service
learning, as required to complete PO 502 (Perform Community Service).

IMPORTANCE

It is important for cadets to perform community service as it contributes directly to supporting part of the aim
of the Cadet Program—to develop attributes of good citizenship. Through completing the stages of service
learning, cadets can ensure community service is meaningful and successful.
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Teaching Point 1 Review the requirements of PO 502 (Perform Community
Service).
Time: 10 min Method: Interactive Lecture

A requirement of Phase Five / Master Cadet / Proficiency Level Five is the completion of 45 hours of community
service. These hours will be tracked by cadets in the Phase Five / Master Cadet / Proficiency Level Five logbook.

The 45 hours of community service shall not consist of activities that directly benefit the corps / squadron or
the sponsor, such as fundraising. However, community service activities that the corps / squadron participates
in (such as supporting the Royal Canadian Legion Poppy Campaign) may be used to satisfy the 45-hour
requirement.

At least one community service activity must be completed using the “community service learning model,” a
five-stage process that ensures that the community service has value, purpose, and meaning, offers learning
experiences, and uses previously acquired skills and knowledge.

The model’s steps, which are explained thoroughly in the next TP, consist of:

o inventory and investigation,
o preparation and planning,
. action,

. reflection, and

. demonstration.

As part of the PC for PO 502 (Perform Community Service), cadets’ demonstrations of community service (the
last stage of the model) will be evaluated. Cadets will showcase one or more community service activity and
demonstrate one to three major learning outcomes from the community service.

CONFIRMATION OF TEACHING POINT 1

QUESTIONS:

Q1. How many hours of community service must cadets complete in order to successfully complete PO 502
(Perform Community Service)?

Q2. Why will activities benefiting the corps / squadron not be counted towards the requirements of PO 502
(Perform Community Service)?

Q3. Whatis the final stage of the service learning model and what must be done to successfully complete it?
ANTICIPATED ANSWERS:
A1. 45 hours.

A2.  Cadet community service is intended to be outward focused, benefiting the community rather than
the corps / squadron itself. Genuine community service is focused on improving the situation of the
community, rather than one’s own situation.

A3. Demonstration. Cadets must showcase one or more of their community service activities and
demonstrate one to three learning outcomes from the service.
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Teaching Point 2 Explain the five stages of service learning.

Time: 20 min Method: Interactive Lecture

Conduct the interactive lecture using a dynamic method that allows for the engagement of
the cadets, such as:

o having the cadets review a handout covering the material, highlighting key points,
marking a question mark beside points needing clarification, and making other notes
as needed,; or

o assigning a stage to each cadet, or pairs of cadets, to read and review and present to
the other cadets.

STAGE 1: INVENTORY AND INVESTIGATION
Objective

The aim of the first stage of service learning is to identify a genuine opportunity for meaningful community
service.

Process

A genuine opportunity for meaningful community service is found by identifying a verified need in the community
which appeals to the individual’s interests and which their skills and knowledge will allow them to fill.

This stage is completed in two steps:

First, a personal inventory is created, identifying the skills, knowledge, and strengths of the volunteer. This
simple list will serve as a tool to identify the optimal manner in which the individual can address a community
need.

Second, a need in the community is identified. This may be done by:

. identifying an existing program or activity that is addressing a community need;
. observing a need in the community; and / or
. receiving a request from the community for assistance in meeting a need.

The volunteer then investigates the problem and validates the need. The observable need or issue is the
manifestation or symptom of the problem. Where possible, the underlying problem should be the target of the
community service rather than the visible need. For example, to address the need posed by litter in a park,
the volunteer could arrange for the installation of additional garbage cans rather than organizing patrols. This
would address the underlying problem, a lack of places to put garbage, rather than the observable issue (the
presence of trash).

~

Even if a need is identified through a request from a community member or organization,
@ & aninvestigation is still conducted to document, authenticate, and understand the underlying
problem behind the need.
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Research methods that may be used to investigate underlying problems and validate needs include:

. examining the media, such as books, magazines, and newspapers;

o conducting interviews with people who have expertise in the subject matter;

N reviewing past experiences;

o observing relevant situations (eg, investigating homelessness by visiting a local shelter); and
o conducting a survey with people who may have knowledge about the subject matter.

When the investigation is completed, the volunteer will understand the extent of the need and have developed
a baseline from which they may monitor progress.

STAGE 2: PREPARATION AND PLANNING
Objective

The aim of the second stage of the service learning process is to prepare the volunteer to complete the service
by developing a plan.

Process

The volunteer completes a plan for performing the community service. The plan should draw upon the
skills and knowledge identified during the inventory and directly address the need and problem found during
the investigation. Collaboration with community organizations, such as government agencies and non-profit
organizations, will almost definitely play a prominent role in the plan. If the plan involves multiple volunteers,
roles and responsibilities for those involved must be identified. Finally, realistic parameters and objectives will
be defined, working off the benchmarks identified in the first stage.

Developing the plan may involve more research using the methods discussed earlier or other methods.
STAGE 3: ACTION

Objective

In this stage, the community service is conducted.

Process

While conducting the community service, it is important that the volunteer monitor progress towards the
objectives, conduct more research as needed and alter the plan as required.

STAGE 4: REFLECTION

~

Stage 4: Reflection may occur both during and after implementation of the community
«§% W service activity. Reflection during the activity may reveal better ways to complete the
community service or a new focus.

Objective

The aim of the fourth stage is to place the service learning experience in the context of the volunteer, the
community, and the global community.
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Process

Reflection is not simply a process for reviewing the events that have occurred. Rather, it is a method by which
the volunteer examines the events within the context of themself and the community.

Questions that may be answered through reflection include:

o

o

[ )

[ )

What did | learn from this experience?

What will | take away from this experience?

How did | feel when conducting the service? Why?

Five years from now, how will | remember this service?

If I could share one message with the community as a result of this service activity, what would it be?

What would | do differently?

To reflect, volunteers could complete:

[ )

°

°

L]

L]

the four square reflection tool located at Annex D,
a journal, blog, or video blog,

an analysis of a “day in the life” of those benefiting from the service. How has it changed? How might
they feel differently?

a piece of art that represents the community service activity, or

another activity that provides a structured avenue to viewing the community service.

STAGE 5: DEMONSTRATION

Objective

The aim of the final stage of the service learning model is to showcase what the volunteer has done and the
effect it has had on the volunteer and the community.

Process

Examples of demonstrations include:

L]

L]

[ )

°

a report to peers, staff, parents / community members,
an article or letter to a local newspaper,

a publication or website,

a video or photo essay,

a presentation or performance, and

a public display of art.

Demonstrations share what the volunteer has discovered and learned and may inspire others to become
involved.
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Consider the volunteer at the beginning of the service learning process, in Stage 1:
Inventory and Investigation or Stage 2: Preparation and Planning: a demonstration would be
extremely helpful to them as they consider getting involved in the community.

By inspiring and informing other volunteers, demonstrations can leverage one individual’s involvement into the
involvement of many and contribute to building a culture of community service.

CONFIRMATION OF TEACHING POINT 2

QUESTIONS:

Q1.  While conducting the community service, it is important to continually monitor progress and make
modifications to the plan as necessary. What types of modifications to the plan might be made?

Q2. Why create a personal inventory of interests, skills, and knowledge?
Q3.  Where might needs be observed in the community?

Q4. What may be achieved through the demonstration phase?
ANTICIPATED ANSWERS:

A1l. Extension or shortening of timelines, modification of objectives, involvement of more or fewer volunteers,
etc.

A2. Meaningful service opportunities will put a person’s skills to good use. Service will be more enjoyable
if it aligns with skills and interests.

A3. Daily life. The press. City council minutes. Academic reports.

A4, Inform other individual’s plans for community service. Inspire others to perform community service.
Raise awareness for the need or issue.

Teaching Point 3 Have the cadets identify the stages of service learning in a
case study.
Time: 25 min Method: Case Study

Have the cadets review the case study located at Annex A.

Conduct a discussion on the stages of the service learning model seen in the case study to identify alternative
methods of completing the five stages.
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TIPS FOR ANSWERING / FACILITATING DISCUSSION:

o Establish ground rules for discussion, eg, everyone should listen respectfully; don't
interrupt; only one person speaks at a time; no one's ideas should be made fun of;
you can disagree with ideas but not with the person; try to understand others as much
as you hope they understand you; etc.

o Sit the group in a circle, making sure all cadets can be seen by everyone else.

. Ask questions that will provoke thought; in other words avoid questions with yes or no
answers.

o Manage time by ensuring the cadets stay on topic.

o Listen and respond in a way that indicates you have heard and understood the cadet.

o This can be done by paraphrasing their ideas.

. Give the cadets time to respond to your questions.

. Ensure every cadet has an opportunity to participate. One option is to go around the

group and have each cadet answer the question with a short answer. Cadets must
also have the option to pass if they wish.

o Additional questions should be prepared ahead of time.
SUGGESTED QUESTIONS:
Q1. How did Sgt Kaye find the underlying problem in Green Narrows? How else could she have researched
it?
Q2. How well did Sgt Kaye's plan reflect her interests, skills, and knowledge?
Q3. Would you have conducted the community service differently? If so, how?
Q4. How did Sgt Kaye reflect on her community service? How else could she have reflected?
Q5. Do you think Sgt Kaye’s method of demonstration was a good one? Why or why not?

Other questions and answers will develop throughout the group discussion. The group
discussion should not be limited to only those suggested.

Reinforce those answers given and comments made during the group discussion, ensuring
the teaching point has been covered.

CONFIRMATION OF TEACHING POINT 3

The cadets’ participation in the group discussion will serve as the confirmation for this TP.
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Teaching Point 4 Have the cadets complete a personal inventory of skills,

talents, and interests.
Time: 10 min Method: Practical Activity
OBJECTIVE

The objective of this activity is to provide cadets with the opportunity to identify their skills, talents and interests,
beginning the first stage of the service learning model.

RESOURCES
. A copy of the Personal Inventory handout located at Annex B for each cadet, and
. A pen or pencil and eraser for each cadet.

ACTIVITY LAYOUT

Quiet area with table space.

ACTIVITY INSTRUCTIONS

1. Distribute the Personal Inventory handout located at Annex B to each cadet.
2. Provide 10 minutes to complete.

3. Provide assistance as necessary.

SAFETY

Nil.

CONFIRMATION OF TEACHING POINT 4

The cadets’ participation in the practical activity will serve as the confirmation for this TP.

Teaching Point 5 Have the cadets brainstorm needs in their community.
Time: 10 min Method: In-class Activity
OBJECTIVE

The objective of the brainstorming activity is to stimulate thought about needs in the cadets’ communities that
they may address through community service.

RESOURCES
Whiteboard or flipchart and markers.
ACTIVITY LAYOUT

Classroom with seating arranged in a semi-circle.
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ACTIVITY INSTRUCTIONS

1. Have cadets brainstorm different communities (eg, geographic, interest, and cultural) in their area and
write them in a list.

2. Have cadets brainstorm different needs within those communities and write them in a list.
SAFETY
Nil.

CONFIRMATION OF TEACHING POINT 5

The cadets’ participation in the in-class activity will serve as the confirmation for this TP.

Teaching Point 6 Have the cadets complete an initial plan for the investigation

process.
Time: 15 min Method: Practical Activity
OBJECTIVE

The objective of this activity is to provide cadets with the opportunity to create a plan for an investigative process,
continuing the first stage of the service learning model.

RESOURCES

o A copy of the Investigation Plan handout located at Annex C for each cadet.
. A pen or pencil and eraser for each cadet.

ACTIVITY LAYOUT

Quiet area with table space.

ACTIVITY INSTRUCTIONS

1. Have the cadets select a need identified during TP 5 or another need.

2. Distribute the Investigation Plan handout located at Annex C to each cadet and have them develop a
plan to research that need.

3. Provide 15 minutes to complete.
4, Provide assistance as necessary.
SAFETY

Nil.

CONFIRMATION OF TEACHING POINT 6

The cadets’ participation in the in-class activity will serve as the confirmation for this TP.
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END OF LESSON CONFIRMATION

QUESTIONS:
Q1.  What are the requirements for successfully completing PO 502 (Perform Community Service)?
Q2. How is community service tracked?

Q3. What are the five stages of service learning? Are you required to use them for completing PO 502
(Perform Community Service)?

ANTICIPATED ANSWERS:

A1. 45 hours of community service that may not directly benefit the corps / squadron or the sponsor. One
community service activity must utilize the service learning model.

A2.  Through the logbook.

A3. Inventory and Investigation, Preparation and Planning, Action, Reflection, and Demonstration. The
stages must be used for at least one community service activity.

CONCLUSION

HOMEWORK / READING / PRACTICE

Nil.

METHOD OF EVALUATION

This EO is assessed IAW Chapter 3, Annex B, 502 PC.
CLOSING STATEMENT

T